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Transition & AT

Assistive Technology and Transition

In the disability community, the term “transition” has traditionally referred to the period of time
during which a child is prepared to leave high school and move into a post-secondary school, job,
or community living. The actual age at which school systems have been legally required to design
transition plans for students with disabilities has ranged from age 14 to 16. (Current federal law
requires that such plans are in place by age 16, but many professionals continue to urge earlier
transition planning.)

In this discussion, we have chosen to take a much broader approach, to include all of the significant
points of transition in the life of a child with disabilities. That might begin as early as taking the
child home from the hospital and certainly includes transition from the home environment to day-
care or pre-school. Other key transition points include the move from elementary school to middle
school and then on to high school.

At each of these times, AT assessments need to be made; often accompanied by evaluations of pre-
vious equipment trials. New people need to be integrated into a child’s support team and informa-
tion will need to be transferred from those who previously worked with her. New procedures and
even new agencies may be in place and thus there is a lot to learn!

Transition points are often times of particular stress for families. Just as they thought they had
a plan in place, were familiar with the people and places that were important in their child’s life,
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those things change. Often the assumptions on which a child’s AT equipment had been issued are
challenged by those in the new environment and parents find themselves having to start all over,
providing medical documentation and other paperwork. Even when everyone is of good will and
eager to make the transition a smooth one, bureaucratic rules, funding limitations,and lack of inter-
agency communication can create significant setbacks.

In this discussion, we'll share best practices that can make all the difference between a successful
and a frustrating transition. We'll identify the elements that tend to be common among transition
phases and discuss their impact on securing and/or maintaining appropriate AT devices and ser-
vices. (During transitions, AT services can be critically important.) We'll also look at transition plans
and what should go into them.

Welcome to the discussion!

Expert’s Bios

Joan Breslin-Larson

Joan Breslin-Larson is the Assistive Technology Specialist for the Minnesota Depart-
ment of Education. She has provided assistive technology services for more than
twenty years. She currently focuses her work on developing and supporting collab-
orative practice in assistive technology for children and students receiving services
under IDEA. She facilitates the Minnesota State Assistive Technology Leadership
Team, an interagency group that supports the state Department of Education in
developing and supporting assistive technology and universal design for learning
practices. Joan is an active member of the Quality Indicators for Assistive Technol-
ogy (QIAT) Consortium and speaks nationally on collaborative decision making in
assistive technology.

Joan brings a unique perspective to the FCTD AT Winter Institute, coming from an advocacy back-
ground as well as representing a large education organization. Prior to working for the state educa-
tion agency she founded and ran an independent AT consulting firm.
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Sean Smith

Sean J. Smith holds the rank of Associate Professor of Special Education at the
University of Kansas and is a Associate Researcher with the eLearning Design Lab
(http://elearndesign.org/), an affiliate of the Center for Research on Learning. Dr.
Smith also serves as the Assistive Technology Facilitator for the Kansas Infinitec Co-
alition, the State of Kansas's preK-12 Assistive Technology initiative involving over
85% of Kansas School Districts.

Dr.Smith has a background in the area of special education and technology, specifi-

cally towards the integration of technology across teacher preparation programs. He has authored
and presented a number of articles and papers dealing with special education technology. At present,
he is a Project Director on several US Department of Education program initiatives seeking to further
the integration of technology components across teacher preparation programs and into the lives of
students with disabilities (see http://www.specialconnections.ku.edu). For example, a US Department
of Education Steppingstone’s Project is focusing on the development of a virtual social skill training
experience for students with Aspergers.

Dr. Smith has served as an associate editor for the Journal of Special Education Technology and au-
thored a quarterly column on technology and teacher education for this publication. He is the current
Publication’s Chair for the International Society for Technology in Education Special Interest Group on
Special Education and also Chair-Elect for the State of Kansas’s Special Education Advisory Commit-
tee. He serves on the Editorial Board ‘s for a number of technology publications including the Jour-
nal of Special Education Technology and Assistive Technology Outcomes and Benefits. He is also the
proud parent of four young children, one having Down syndrome.

Brian Wojcik

Brian Woijcik is Coordinator of the Special Education Assistive Technology (SEAT)
Center at lllinois State University. He has degrees in Deaf and Hard of Hearing and
Elementary Education and a masters degree in LD/BD with emphasis on teaching
students with multiple disabilities. During his professional career, he has worked in
a variety of capacities with individuals with disabilities, including sign language in-
terpreter, postsecondary transition specialist,and a public school teacher for seven
years.He has taught children receiving special education services in every eligibility
category from preschool through adulthood, and is actively involved in professional organizations on
both the state and national level. He has been involved in innovative AT service delivery for 14 years
and holds the Assistive Technology Practitioner credential from RESNA.
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Expert’s Perspectives

Joan Breslin-Larson
Hello.l am very happy to see that there are many new participants in this year’s on-line institute.l am
also very happy to participate again as a faculty member.

| have a sincere passion for this year’s two topics- assistive technology for individuals with autism,
and for AT and transition (particularly transition to post secondary life) . Although | will focus on the
transition topic, | suspect | will also check in with the other strand as well, because that conversation
will also be fascinating!

My interest in supports for transition goes back to one experience | had when | worked directly with
clients in the field. | supported a young man in his use of assistive technology. We worked very hard
together to find appropriate technology to support his time in high school as he learned work readi-
ness skills.

We were successful, and developed a system that allowed him to act as a messenger in his high
school, in preparation for his work in a real work setting after graduation. | was able to modify his
wheelchair tray so that he could take written messages, books and other items around the school, his
AAC device was set up so he could access it easily and could still safely navigate. His job coach found
him a terrific job where he could be a messenger in a building with indoor passages (a big deal in
Minnesota), accessible doors and elevators, a lunch room where specific dietary needs could be met.
| thought we had it all in place, and was pretty complacent that | had done my work.

Until- he graduated and went to his work in that large plant.| stopped to visit and asked how it was
going.”Not so hot.”“Why not? We looked at making sure all the pieces were in place. What's wrong?”
He looked at me, sighed, and pressed a button on his device.”Do you have any attendance slips for
me?”

In our search for all the things he needed to be a good worker, we forgot about the services that he
would need as an adult, outside the school system, without the services and supports provided by his
school system.There was no one to program his device, no one to make sure his vocabulary was that
of a working man rather than that he used as a student.There was no one to support him in mainte-
nance and repair, to act as a trouble shooter.

So- over our time together, | will be returning to lessons | learned from my time as an AT consultant. |
will be referencing what quality supports for transition and assistive technology might look like, and
what the roles there might be in making transition to adult life- or to any new stage in life- success-
ful.

We will want to think about and talk about how to prepare students to be effective self advocates for
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their use of assistive technology. What should adults be able to know, do, or have supports in as they
graduate? Who are potential service providers? What funding might be available? | look forward to
the conversation.

Sean J.Smith

The term“transition”in its most basic context means change, or“a passing from one condition or place
to another” (Webster’s New World Dictionary, p.635). Transitions from one life stage to another occur
throughout one’s life and are characterized as times of stress, conflict, redefinition, and sometimes
dysfunction. In special education, the term is used to describe a systematic passage from school to
adult life for students with disabilities. Transition, in this sense, is seen as a bridge between the security
of school and home and the risks and opportunities of adult life (Morningstar, Kleinhammer-Tramill
& Lattin, 1999).

This is all well and good, however; if we are to wait until the student’s high school experience to begin
planning for this transition, we are doing the student, his/her parents, and the overall community a
disservice. Instead, efforts should be ongoing throughout the student’s educational experience if we
are to appropriately prepare the student for the skills needed in the post secondary setting. Now, how
does it connect with assistive technology (AT) and the issues surrounding transition and AT?

Increasingly, AT devices are being seen as critical supports in assisting in the development of skills
necessary for self-determination and overall empowerment across the life span. Universal features
of many technology-based applications offer individuals with disabilities use of accessible software
and hardware tools that increase independence (and thus choice) in the community, work,and home-
based settings. Unfortunately, if we are left to consider these devices during the high school and post
secondary years, we are limiting the choices in the types of supports that the individual will be ca-
pable of using. That is, without the appropriate identification, implementation, and evaluation across
the student’s educational experience, opportunities for technology use will be limited. For example,
if the student does not have the necessary skills to interact with a device by the time they are in high
school, consideration in the use of this device will be limited. Then again, if students, parents, and
educational professionals consider AT solutions early in the student’s development, opportunities for
implementation, evaluation, ongoing re-consideration, and similar options will be available.

Over the next two weeks, | hope to visit on these issues as well as issues relevant to the numerous
transitions that occur across a student’s educational experience. These transitions, when AT is consid-
ered, offer a need for effective planning, group collaboration, and ongoing consideration.
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Person-Centered Planning: A Tool for Transition

This article, published by the National Center on Secondary Education and Transition, is about the im-
portance of focusing transition planning around the individual with disabilities who is actually going
through the transition process. They discuss how the plan should reflect the student’s interests and
preferences, current accomplishments and skills, what they still need to learn, as well as what they
want to do in life. Through this type of planning, the student’s individual goals should be developed
so that the planning team has an idea of what they need to incorporate into the transition process.
This article pulls the language about transition from the IDEA piece of legislation. They also list four
steps that should be taken during the person-centered transition process. The article goes into depth
about the four steps, which include: Choosing a Facilitator, Designing the Planning Process, Holding
the Meeting: Implementing the Person-Centered Planning Process, and Planning and Strategizing
at the Follow-up Meetings. After identifying the steps, the article discusses each person’s role in the
process. Finally, at the end of the article, there is a list of resources where people can go for more in-
formation on person-centered transition planning.
http://www.ncset.org/publications/viewdesc.asp?id=1431

Age of Majority- Preparing Your Child for Making Good Choices

This article discusses how to prepare your child for making good decisions once they reach the
age of majority. The age of majority is the legal age established under state law at which an in-
dividual is no longer a minor and, as a young adult has the right and responsibility to make cer-
tain legal choices that adults make. As parents, your role is to help your children to become
comfortable making their own decisions and capable of making good choices. This article out-
lines fourteen great strategies for teaching your child with disabilities to make good decisions.
http://www.ncset.org/publications/viewdesc.asp?id=318

Quality Indicators for Assistive Technology Transition

This resource, which was updated by QIAT in 2005, provides six quality indicators for assistive technol-
ogy as well as common errors that sometimes occur during the transition process.
http://natri.uky.edu/assoc projects/giat/documents/6%20QIAT%20QIs%20Transition.pdf

Transition Requirements: Beginning at Age 16

This brief fact sheet, published by the Colorado Department of Education, discusses the importance
of starting early when planning for a transition. They say that early and long-range planning are criti-
cal in order for the student to receive many post-school programs or services whether they include
support services in college or residential services from an adult provider. Once a student reaches age
16, or earlier, planning should begin to focus on transition services. The fact sheet goes into the edu-
cation system’s roles and responsibilities and also gives a brief description about how parents should
participate in the process. The most useful part of this fact sheet is the checklists at the end which
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tell you what you should be doing two to three years before leaving school and what you should be
doing one year before leaving school..
http://www.cde.state.co.us/cdesped/download/pdf/FF-TransitionB16.pdf

Transition Planning: What-Why-How?

This fact sheet, published by the Colorado Department of Education, gives a brief overview of every
aspect of the Transition Process. It begins by emphasizing the importance of starting the process
early. They say that the concept of transition is simple and generally has three major components: 1)
Coach every student, along with his or her family, to think about goals after high school and to de-
velop a long-range plan that will get them there, 2) Design high school experiences to ensure that the
student gains the skills needed to reach his or her desired post-school goals, and 3) Identify and link
students and families to any needed post-school services, supports or programs, before the student
exits the school system. After this fact sheet outlines the different aspects to the transition process, it
discusses what parents should be doing during the years in high school and how the process should
be included in the IEP. At the end, there are various checklists for parents to know what they should
be doing at certain times during their child’s high school career.
http://www.cde.state.co.us//cdesped/download/pdf/FF-TransPlan.pdf

Transferring Assistive Technology from School to Work

This article, published in 2005 by United Cerebral Palsy,describes the barriers that individuals with dis-
abilities face when they try to take the AT they were using in high school with them into their place of
employment or into vocational rehabilitation. Some of these barriers include: lack of involvement of
rehabilitation counselors, lack of information by rehabilitation counselors about AT, burdensome rules
imposed on school districts regarding disposition of equipment, no established buy-out method to
enable the vocational rehabilitation agency to purchase AT from school districts, and lack of commu-
nication/planning between agencies during transition planning. According to this article, the federal
regulations do not prohibit the transfer of equipment from school to work and work-related activities.
With this being said, they list a variety of strategies for making equipment transfer a reality.
http://www.ucp.org/ucp channeldoc.cfm/1/17/107/107-107/736

Quality Indicators for Assistive Technology

The QIAT website has two main purposes. First, it provides access to the work of the QIAT Consortium
in the form of Quality Indicators for Assistive Technology Services in School Settings. Second, it pro-
vides forums for participation in the work of the Consortium and engagement in collegial conversa-
tions around the work.

http://natri.uky.edu/assoc projects/qgiat/

Transition-Related Planning, Instruction, and Service Responsibilities for Secondary Special Educators
This fact sheet, published by the Division on Career Development and Transition, summarizes the
practices that have emerged through research for which secondary special educators should be re-
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sponsible. The practices are organized into five categories and are from the foundation for transition-
related skill development for secondary special educators. The fact sheet lists the various tasks that
each of the five practice categories should be doing. The five categories are: Student-Focused Plan-
ning, Student Development, Interagency Collaboration, Family Involvement, and Program Structures.
http://www.dcdt.org/pdf/transit_plan.pdf

It’s More than Just a Law: People Make it Happen

This article, published by Transition Coalition, defines the roles of the various people involved in a
young adult’s transition process from high school into their post-secondary education or into the
workforce. Before they go into the roles, they give a brief overview of the major transition require-
ments according to IDEA. According to Transition Coalition, there are nine main roles defined in the
transition process, and they go into detail about what each group is suppose to be doing to make
sure that the transition goes as smoothly as possible. The nine groups are: community members,
peers and friends, advocates, school support staff, administrators, postsecondary education person-
nel,community service providers,family members,and the students themselves. If each of the people
within these groups do their part, the student will most likely experience a successful transition out of
the public education system.
http://www.transitioncoalition.org/~tcacs/new/files/peoplemakeithappen.pdf

Enhancing Academic Achievement and Transition Outcomes Using Technology

This article, published by the National Center on Secondary Education and Transition, discusses how
educators can align transition goals with the current system of standards-based education. Before
the article goes into strategies to intersect the standards, careers, and technology; the authors discuss
a standards-driven, computer-based curriculum for students with disabilities in grades 8 through 10
that was designed by the Nisonger Center at Ohio State University. Its curriculum emphasizes three
essential skills, which include: reading competencies needed to pass standardized assessments, infor-
mation literacy skills needed to conduct research using the Internet, and career planning needed to
gain successful post-school education. Next they discuss the three main strategies/practices for help-
ing students with disabilities meet academic standards and attain the skills needed for positive in-
school and post-school outcomes are discussed. They are: 1) Integrate technology into the classroom
to increase standards-based achievement and developing marketing skills; 2) Integrate learning sup-
ports into computer-based and traditional instruction to enhance outcomes; and 3) Integrate criti-
cal-thinking, career decision-making, and transition planning skills into a technologically enhanced
general curricula.

http://ncset.org/publications/viewdesc.asp?id=2472

Cooperative Services Handbook for Youth in Transition

This handbook, developed by the Colorado Department of Education and the Colorado Department
of Human Services, Division of Vocational Rehabilitation, was designed to assist DVR staff, educators,
students and their families in the delivery of transition services. The handbook is broken up into the
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following sections: what transition is, who may receive transition services, what the roles and respon-
sibilities are for each system in the process, how to plan for transition services, where can the Depart-
ment of Vocational Rehabilitation and the schools collaborate in service provision, what policies and
practices may affect transition, and a list of local offices for the people of Colorado. Throughout the
handbook, there are different stories about people who have gone through the transition process
and what worked and what didn’t work for them.
http://www.cde.state.co.us/cdesped/download/pdf/CoopSvcsHndbk YouthTrans.pdf

Transition Planning: A Team Effort

This guide was put together by the National Dissemination Center for Children with Disabilities
(NICHCY). It discusses what the law says concerning transition services, transition teams, how to cre-
ate a transition plan, how to find resources in your community, and community level transition. They
provide some great tables throughout this guide. There is a table listing the common community
agencies that provide transition services and along with each agency they give the examples of the
employment services offered, examples of the postsecondary education services offered, and exam-
ples of adult and independent living services that are offered. Another table they have provides a list
of potential consultants to the transition team and how they can help with the transition services.
Planning is essential for a successful transition. NICHCY does a great job highlighting the different
aspects of planning by providing charts for: Planning for Employment, Planning for Education after
High School,and Planning for Living Independently. Finally, they list additional resources and organi-
zations that may help you in the planning for transition process.
http://www.nichcy.org/pubs/transum/ts10.pdf

Websites

The following websites belong to organizations that focus on the Transition Process. These websites
include additional resources and information. Many of them also provide local places where you can
go for assistance.

National Early Childhood Transition Center
http://www.ihdi.uky.edu/nectc/

* National Center on Secondary Education and Transition
http://www.ncset.org

. Technical Assistance on Transition and the Rehabilitation Act (TATRA)
http://216.17.45.167/tatra/tatra.htm

. TransAccess
http://www.transaccess.orqg/
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Transcript: 2007 AT Institute - Transition & AT

¢ Welcome by Jackie Hess [SI Faculty] on Oct 07, 2007
As always, I'm pleased to welcome you to the Family Center on Technology and Disability's Online
Institute on Assistive Technology. This year we have close to 600 registered participants, so the
discussions should be lively! Our moderators, all AT experts, are eager to hear your concerns and
to respond to your questions. We're also anxious to hear your stories and experiences. This is an
opportunity to explore issues in depth, to think about how the field is evolving, and to meet
colleagues from across the country. I hope you'll take full advantage of the experience. Welcome to
Day One!

(0]

Re: Welcome by Joan Breslin Larson on Oct 07, 2007

I join Jackie in welcoming you. As a faculty member for this institute, | am aware that there
is a breadth and depth of knowledge in the field, and from the fabulous list of institute
participants, that | hope will be reflected in these conversations.

As Brian, Sean and | prepared for this experience, we agreed that we will ask questions,
respond to each other and to you. We have points that we think are important to raise, and
resources to share. But, | wonder... What brings you to this conversation? What do you
hope to gain? What resources- and stories- do you have to share? I am looking forward to
our time together, and remind you that the experience is richer with greater participation.

Re: Welcome by Kelly Bell on Oct 08, 2007

I am a vision itinerant for preK-21. | think that one of my concerns with AT is a lot of
people really do not understand what it entails. Some of the districts that | work in
do not understand why some of my students need so much ($3$) equipment.

Re: Welcome by teresapinder@yahoo.com on Oct 08, 2007
Yep, that's an issue | think everyone has, but your population is one that AT
was invented for!!! Thank goodness for the IEP process.....

Re: Welcome by Leanne Grillot on Oct 08, 2007

I am also a TVI for the PreK-22 population in a rural district in Florida. | have
lived in other states and been in over 100 schools in the past 16 years. Many
places | had to fight for the AT equipment my students need. This new
position, in FL, | waited two years for the first embosser (just ordered) with
two Braille students. | wrote a position paper and submitted it to everyone.
That seems to help explain what it does. | also included the least expensive
model and the most expensive model (the $12,000.00 one) to let them know
I wasn't asking for the top model.

I am now in charge of our Local Assistive Technology Specialists for the
county (we are small so many hats are worn by all). Maybe | can change
what my students get out of the AT closet???

Re: Welcome by Sharon Fairchild on Oct 08, 2007

Hi everyone! | am a fourth-year teacher of students with severe disabilities and have
the youngest students in our program, so | often deal with students who are
transitioning from the home environment to the school environment. | am also a
member of our school's AT team and am working on a graduate certificate in AT, so
I'd like to get as much insight and information | can to best assist my students.

Re: Welcome by teresapinder@yahoo.com on Oct 08, 2007

Little ones can be soooo much fun!! Sometimes just learning to be a student
is a challenge for our most medically fragile, severe disabled students. Are
you past the "needing ear plugs stage"?? LOL
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What kinds of AT (hard ware and software)are available to your students???

= Re: Welcome by Sharon Fairchild on Oct 09, 2007
Lol...I have one student who has a great set of lungs :) | design a lot
of low-tech stuff on a day by day basis. As far as higher tech, | use
Intellitools and Intellikeys...I just wish | had more time to design
activities and overlays. We also have some tech-fours and tech-eights.
I use the MeVille to WeVille curriculum with switches and step by step
communicators. | have used Boardmaker with SD pro with students in
the past.

= Re: Welcome by jcriger on Oct 08, 2007
My journey to this point has been circuitous, but always in education. 1 have taught
general ed pre-k, k, 2, 3, and 4. Then SpEd K-6, and as a member of the district’'s
behavioral intervention team member k-12. Back to GenEd helping teachers
integrate technology and the Internet into their everyday curriculum. Now as an AT
facilitator...a position | got because no one knew what it was, but | had such a varied
history, admin thought I could do it. (I disagreed at the time, but am glad they held
their ground. I love this field!)

The district | work in currently has a large population of students on the Spectrum.
I'm always looking for technology they’ll find helpful enough to bother with. (And,
I’'m *constantly* searching for ideas that help the staff ‘get the picture’ and want to
learn more in order to support our learners.)

Looking forward to meeting and learning from all of you. - Jacquie

= Re: Welcome by teresapinder@yahoo.com on Oct 08, 2007
I have found that most of the "AT facilitators", "AT Team Leaders", or
whatever name the district gives to the "go to person" position has inherited
the position because administration-who did not really what the job was-
thought they could deal with it. | glad you fell in love with the field and will be
willing to continue working and supporting staff and the students in your
district. | see many districts start "at the beginning" each year or two because
the AT position is passed on.
I work in many classrooms through out the week with students and staff to
facilitate access and support learners.

= Re: Welcome by J. Long on Oct 08, 2007
I joined this conversation as a Special Education Teacher of 36 years and | am
always amazed at how Special Education has changed.
I have used AT since 1991 in one form or another. I live in a very rural south, central
Florida district. Even though we are rural we have access to almost anything we need
when it comes to AT.
I hope to gain some more insight with regards to Transition in the School system. |
think this is an area where our District could use suggestions.

= Re: Welcome by teresapinder@yahoo.com on Oct 08, 2007
I have worked in public school district for 20 years as an Occupational
Therapist in rural central Florida, 12 of those years as part of an AT team and
the past 3 years as a Regional AT Specialist covering 7 small and rural
districts in central Florida. Sooo it is nice to hear you have access! | find
Transition is defined in a differently in each of the districts | serve. | am
looking for insight and suggestions also!

= Re: Welcome by Carol Leynse Harpold on Oct 08, 2007
Greetings! As an OT and AT Coordinator of a small school district 1 am looking
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forward to gleaning information on transition (and autism too!) from such an
experienced group. One of my goals is to provide tools, AT to students at all levels
but especially at the middle and high school levels to equip them with strategies for
post high vocational or academic possibilities. Some students seem to be advocates
for themselves and then other students just seem to avoid or reject use of tools
despite the availability of them. I am really concerned about those students who
don't seem to want to advocate for themselves or take advantage of tools available
to them, especially when there is so much available. I am looking forward to hearing
from others on ideas and successes with this age group to make transitions to work
or school better and how to "hook" those students to use the tools available to be
successful!

Re: Welcome by HeatherB on Oct 08, 2007

Hello! My name is Heather and | am a K-6 school teacher, currently substitute
teaching here in Anderson, Indiana, while raising our three small children - our six
year old daughter with Down Syndrome and 4 year old twins. Our oldest has limited
verbal capabilities and has had numerous speech therapists working with her over
the years - a very good thing. Two years ago, we purchased a hand held device and
the Gus Overboard pictures for her to use as a backup form of communication and
asked our school district speech therapist to help us in training her to use this
device. We were told not to send it to school - They did not want the liability of it! |
now home-school my children and I am taking all the classes | can get my hands on
so that | can personally train her myself and help her transition with this device
throughout each and every phase of her life as necessary!

I guess part of my concern with AT devices is not only are school districts saddled
with funding issues, which in our case they did not have to worry about, but what
about teacher training - Do the teachers really know how to use the device
adequately and support the students as they attempt to use them? As a parent, |
often feel like 1 don't know what | am doing with the device. How can we better
support the kids using AT devices while not overloading the adults around them?
There is so much to know about these devices, but only so much time in my day.
From a teacher's perspective - how many devices should the teacher be required to
be trained on?

» Re: Welcome by ehale on Oct 11, 2007
Heather,
As a teacher of students like your daughter, I am appalled the school would
not want the device at school. | currently have about half of my students with
a device of some sort and one who has been expecting to get one since early
August (the agency involved has yet to deliver it). Most of the time, | feel
overwhelmed. | wish | could be taught how to imbed device usage into my
daily curriculum. Staff at our school was supposed to be trained in this but
weren't and we are at a loss of how to implement usage throughout the day.
The next problem we face is keeping the devices in working order. Any
suggestions from you would be appreciated.

= Re: Welcome by HeatherB on Oct 11, 2007
I have the same issue here at home, unfortunately. Our hand-held
device loses its memory if we don't keep it plugged in. We just
recently moved and the device was packed by our moving company,
by mistake. So it has been unplugged all summer. | now have to go
back and painstakingly reprogram everything we had in it, then make
sure that we keep it plugged in all the time. | wish there was a way to
program it on my PC and just copy the files over, but GUS is not
capable of doing that. My husband is a computer programmer and is
completely frustrated by the way the Gus program was written and
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how time consuming it is for me! So our back up system, and it works
quite well for us, is a PECS notebook! No programming needed there!
Very low tech, but it works - all the time! For us to keep up the
communication with our daughter, we realized we needed two forms of
AT devices - one High Tech and one Low Tech - so that when one is
not working right, we have another to fall back on. Then I rely very
heavily on my computer programmer husband, who can fix and repair
anything computer oriented! Probably doesn't work so well in a school
situation! Wish | had a better suggestion on keeping devices going.

That all being said, | have found that our local state universities with
Ed Programs are usually very helpful with AT devices, provided they
have a Special Ed department. They have bailed me out several times
when | have been totally overwhelmed with how to get our device
programmed and functioning.

= Re: Welcome by Brian Wojcik on Oct 12, 2007
Contingency plans for when AT does not work as it is expected,
are extremely important.

Have you looked at the Cyrano Communicator
(http://www.cyranocommunicator.com/)? | believe it has the
ability to be programmed at the computer...

Re: Welcome by minwookok on Oct 09, 2007

Hi. I am studying LD/BD (master program)at the University of Texas at Austin. |
came from South Korea 1 year ago for study. | have a great interest in AT for
helping students who need special needs. | also want to study AT and LD together
for doc degree.

It is exciting for me to learn more about AT because it is sort of brand new area in
my home country. Thus.. | hope | could contribute to improving this area in my
home country after graduation. I am looking forward to learning lots of things from
discussion with participants and professionals and from resources!!

Re: Welcome by Kimberly Fields on Oct 15, 2007

I am Kimberly Fields and currently work as the SPED Coordinator/Assistant Professor
at Albany State University in Albany, Georgia. | became a faculty member, with
major responsibilities for shaping future SPED teachers, because | had many
experiences with poor teachers who did not motivate students or believed that they
could excel. When 1 first came to postsecondary education from working with high
school students, | found many of the kids with exceptionalities had been
handicapped by their school experiences and were not prepared to advocate for
themselves.

Therefore, 1 join this discussion to learn information and strategies that will help me
produce SPED teachers who fully equip their students with the skills they need to
make future transitions.

Re: Welcome by Marc Sherman on Oct 08, 2007

I am an Independent Living Advocate for the disabled population in Indianapolis. Also, due
to an automobile accident | had in 1995, | broke my neck. With my spinal cord injury (SCI),
I now am a C5-C6 quadriplegic. Regardless of the physical challenges | continually deal
with, | returned to college and graduated with honors earning a Bachelor’s in Social Work. |
plan to soon go back and earn a Master’s degree in Social Work. In addition, since my SCI, |
have gotten married, have two children, and purchased a home.

I bring this to your attention with several purposes. First, self-advocacy has been my
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greatest tool when it comes to how to do something better or easier. Throughout my
therapy, no one taught me anything about AT. | simply learned basic living skills (i.e.
feeding myself, writing, brushing my teeth, etc.). Once | left the security of the hospital, |
had to learn how to function as a contributing member of my family, community, work-
force, and community. In other words, prior to AT being introduced to a person’s life, |
strongly believe a person needs to know what they want, when they want it, and how to get
it.

Second, transitioning from school to secondary school, employment or new stage of life is
definitely a pivotal portion of how a person not only functions in the next chapter of their
life, but also how they feel about themselves. | commend FCTD for bringing this topic to
discussion. It empowers a person when they have independently achieved a goal. | know
when | was able to turn on a light switch for the first time after my SCI, the gratification |
felt was enormous. Since | no longer had to ask for help, it was a feeling of success.
Therefore, | give my clients the resources they need and encourage them to make the
needed calls and advocate in their own behalf. However, if there is a task of any nature
where there is too much complication or not enough understanding, my ears are always
willing to listen, door is open, and | am more than happy to assist.

Third of all, one of the biggest obstacles | have faced in not only assisting clients, but
myself as well is funding. Not to purposefully stereotype or generalize, but | have found the
majority of disabled lack enough funding to purchase assistive technology, let alone
anything besides daily living expenses. Therefore, one of the reasons | joined this discussion
group is gather resources and hopefully learn something | did not know, especially about
benevolent funding and the likes of.

I look forward to this opportunity in discussing important, pertinent, and relevant topics. |
hope to use this as a valuable learning process. FCTD, thank you kindly for hosting such an
event!

= Re: Welcome by teresapinder@yahoo.com on Oct 08, 2007
| agree with you in all points. Self advocacy is where | always start with the ADULTS
no matter what age the student is. Being able to advocate for your self means
choices and independence. Also, Funding is what will be the most limiting thing and
always takes away choices !!

= Re: Welcome by Joan Breslin Larson on Oct 08, 2007
I know Brian, Sean and | will explore funding with all of you as we look at the
issues being raised. This is a challenge, as the rules change from state to
state, and what I know in MN may not apply to your state. We will, however,
talk about what resources are available, and strategies.

= Re: Welcome by Leanne Grillot on Oct 08, 2007
Marc,

Point well made. Funding seems to be running me in circles at the school level.
Often, it seems, who is going to pay for the equipment (which department) gets put
into a circle and never gets answered. | hope to hear how other schools handle
funding for the equipment as well as transitioning the equipment to the student
when they graduate.

Leanne
= Re: Welcome by johnsongw on Oct 09, 2007
Hi Leanne, Funding is such a "Hot Potato". Sometimes people have such few

resources and sometimes the costs are so high- but sometimes families have
the financial resources and just need guidance on what will be the proper
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device for their child/family member. Do you discuss devices without funding
to back it up?

Re: Welcome by Jo Windholz on Oct 09, 2007

I also work at a Center for Independent Living. | started about a month ago in the
position of AT Coordinator. Prior to this job, | worked forever for the state welfare,
long enough that | actually retired from there. So | know about Medicaid funding,
both individual and LEA funding that is available to the school districts. At least LEA
is the acronym used in Kansas. | took the job with the CIL to locally coordinate an
equipment exchange program. It is available for people of all ages and all disabilities.
Of course, the problem is getting AT equipment donated. And in my short time in
this job, | have found the needs overwhelming and the available equipment falls
short of the needs. And | am learning a lot about the various types of AT equipment
available. But what works for one person doesn't necessarily work for the next. What

* Re: Welcome by johnsongw on Oct 09, 2007
Do you have Craigs List available? Post requests for free. Call the ads in the
newspaper and ask them to donate if the item doesn't sell in 2 weeks. I've
had a person with quadriplegia tell me he's got a room full of AT he doesn't
use. Things didn't work but he can't personally dispose of either. Best wishes
for the new job! - Gary

= Re: Welcome by Marc Sherman on Oct 10, 2007
What exactly is "Craigs List" and what does it consist of? Where is it
located and can it be used out of state?

Marc

= Re: Welcome by Jo Windholz on Oct 10, 2007
Thanks for the suggestions. Any and all will help. I had not thought of
watching the ads in the paper. Thanks. - Jo

= Re: Welcome by Brian Wojcik on Oct 10, 2007
Believe it or not, | have a number of friends who are assistive
technology users themselves and have found many products on
EBay.

= Re: Welcome by prodriguez on Oct 15, 2007
What is LEA?

= Re: Welcome by Kelsie Onyango on Oct 15, 2007
Local Education Agency, generally a school district.

Welcome by johnsongw on Oct 09, 2007

Your thought processes make you my kind of people. When you've "been there" your
thoughts and opinions really matter to me. | wanted to add a perspective on funding.
I have a learning disability, as does my son. Kurzweil 3000 would have helped
immensely but was never even mentioned as an option by our public school system.
We spent many thousands of "out of pocket" dollars on tutoring and the school also
spent many hundreds of hours of resource time on my son. We certainly appreciate
those efforts and they made a difference. But-Kurzwel 3000 had what he really
needed and after 12 years of school he's tired of input from experts who haven't
dealt with the base problem that he is an auditory learner.

My story and point is that as financially capable parents we were never given AT
options-even if we had to fund them ourselves. We spend so much time dealing with
students/families that have few financial resources that we don't provide info to
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those that can privately fund. | know the concept is to provide AT when it is
required, but parents search for whatever will best help and assist there children’s
education and if there child has an iPod they can have Kurzweil 3000 or many
similarly priced AT devices. That leaves more funding for others and gets more AT in
the classroom and allows other students to learn by osmosis.

= Re: Welcome by Marc Sherman on Oct 10, 2007
John, Thank you kindly for sharing your personal and professional trials.
However, | have one question with what you have disclosed. What kind of AT
is Kurzweil 3000 and exactly what type of functions can it assist?
--- Marc ><>

Re: Welcome by kcweg on Oct 08, 2007

Thank you for the welcome. 1 am new to the field of special education so | am looking
forward to learning as much as possible. I am also looking forward to "meeting” others in
the field and learning about the different perspective each brings to the discussion.

Kathy

= Re: Welcome by amber on Oct 08, 2007
I am also new to the field of special education and look forward to learning as much
as possible in order to help my students become productive members of society. |
currently teach in a self contained high school class for emotionally disabled students

= Re: Welcome by Joan Breslin Larson on Oct 08, 2007
You both have found a great place for mentoring and learning skills that will
benefit your students. | hope you visit this resource often!

Re: Welcome by MarciaJ on Oct 08, 2007
Hello to everyone

Reading all the introductions | know | will be spending my time constructively during the
next several weeks. Like many of you my background is varied. In 1976 | started my career
in Early Childhood Special Education as a home instruction teacher (there were very few
center based programs) in west central lowa. | subsequently moved on to Northeast lowa
where | continued in the same role and added the role of ECSE Consultant for the center
based programs. | believe my exposure to the concept of AT occurred long before there was
even an official term as little ones were always needing materials modified for access and
success. | was a "Charter" member of my agency's AT team (started in the 80's), went off
the team but remained the unofficial go to person in my primary service area. Then three
years ago | had the opportunity to take over the position of AT Resource Coordinator for my
agency.

So many issues have already been mentioned but | would like to highlight a couple areas |
am particularly interested in at this time. 1) Advocating for AT as an important aspect of
Birth to 3 services and ensuring that it continues for children 3 to 5 and on up (once in place
ensuring that appropriate transition occurs). 2) Self advocacy yes it starts before high
school 3) Gaining a better understanding of the similarities/differences between IDEA & ADA
(the k-12 to college transition).

Re: Welcome by Sarah Winn on Oct 08, 2007

Hi! 1 have been an OT in the public schools since 1983. AT has always been my passion, and
I am currently providing the AT services for our district. 1 work with Early Childhood through
high school age students. | would like to learn more about how to transition HS students to
college or tech school and what | should be doing to make that transition go smoothly. |
also work with many severely challenged students who use switches for leisure, computer,
work related activities, etc. but once they graduate these skills are not used in the sheltered
workshops that they attend. Any ideas of how to get that going in those settings?
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Re: Welcome by pvangeem@gmail.com on Oct 08, 2007

I am an assistive technology consultant to teachers of the visually impaired in the state of
Texas. The agency | work for is the Texas School for the Blind and Visually Impaired
Outreach Department in Austin, Texas. | want to understand a little more about AT for
students with other disabilities just because | know so little about what is out there. This
could make me a better consultant in my field and | also hope to help other colleagues with
their tech needs for students with visual impairments.

= Re: Welcome by Leanne Grillot on Oct 08, 2007
Great to have another with vision issues in the mix! | love your school, by the way.
TSBVI has excellent resources for the TVI's of the USA. | happen to currently be a
lone TVI in a rural county of Florida. | also get to wear the hat of Teacher of the
Hearing Impaired Contact Resource and the hat of Local Assistive Technology
Specialists Coordinator.
Welcome! - Leanne

= Re: Welcome by pvangeem@gmail.com on Oct 09, 2007
Wow... | bet you're busy. My hat is off to you. How many students do you
serve?

Re: Welcome by Michael 52 on Oct 08, 2007

Well hello everyone. | work at a University where I've been involved in classroom teaching,
direct AT service delivery, research, and professional development training to a 6 state area
here in the Midwest since the early 1980s in environments including: independent living,
schools, and work environments. | do like to keep abreast of what others are doing from
places across the country however, and look forward to hearing all the questions and
answers provided through this format.

= Re: Welcome by teresapinder@yahoo.com on Oct 08, 2007
I was having babies in the early 1980's, although | was working as an OT in a school
district and just beginning my AT journey. | kept trying to find answers for some of
the most physically involved students | served. | am happy to say that two of the
students(that | still have contact with) are fully employed, one owns his own small
business, the other works from a work station at home. | think of all they taught me
that I now share in my current position as a Regional AT Specialist.

= Re: Welcome by prodriguez on Oct 15, 2007
Hi, I have a question. How do you work with AT at University level?

Re: Welcome by rgriffin on Oct 08, 2007

My name is Ray Griffin and I am the AT specialist for MN Rehabilitation Services (DEED). As
the only specialist for our agency, you can imagine that | get spread pretty thin. We are in
the process of providing training opportunities to our staff to help better utilize AT in our
caseloads. There is currently a re-emphasis on students in transition in our agency, and so |
am working on jump starting the AT knowledge base as it applies in those situations. We
are contracting with an advocacy group to provide an overview of AT in transition during the
coming next several months. The training won't stop there, so | am eager to get input from
the educator's perspective on how to proceed. Don't be shy about offering advice and
making suggestions......

= Re: Welcome by teresapinder@yahoo.com on Oct 08, 2007
I too am the "lone ranger" in many of the small and rural districts | serve. | am
assuming you serve mostly adults???

= Re: Welcome by rgriffin on Oct 08, 2007
Yes, 16-80 or so...
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= Re: Welcome by Carol Leynse Harpold on Oct 08, 2007
Ray, | would be really interested in what the population is that you service and what
your plan is for AT knowledge base. | will be looking forward to hearing more about
the overview of AT in transitions since it could be very different for different
populations (low incidence vs. high incidence groups).

= Re: Welcome by Joan Breslin Larson on Oct 08, 2007
And- may | mention that Ray is doing a great job. | am proud to be able to
work with him!!

= Re: Welcome by Brian Wojcik on Oct 08, 2007
There is a good point made here. There are differences in how AT transitions
from educational phase to phase depending on the path a student takes.
Different agencies have different rules on what qualifies as AT and who
assumes the responsibility of funding the AT. What experiences have people
had in moving across different educational phases (e.g., high school to post
secondary education, early intervention services to K-12 education, etc.) with
regards to how AT transitions between those phases?

= Re: Welcome by rgriffin on Oct 16, 2007
I'm sorry that | am so late in responding, | have been on the road since last
Monday. It's a big state! Our agency works with all disabilities where a visual
impairment is not the primary disability. We work with ages 16 to retirement,
although we may have some cases started between 14 and 16 on occasion.
We are starting to emphasize working with school to work transition, and that
population has common AT needs more in the areas of academics and
communication. These are areas not as commonly looked at in vocational
rehabilitation of older individuals, where AT is often a specific job
accommodation. My challenge is twofold. | need to help our field staff become
knowledgeable of possible AT accommodations in the school setting, and |
need to help school staff to champion long term use of AT solutions by
students rather than to focus on solutions that get the student through
graduation. The rough plan is to educate our staff in advocating for
sustainable AT accommodations while the student has all of the supports
available in the public school setting. | know that this makes herding cats look
easy, but we have to start somewhere. This discussion group is giving me a
lot of ideas.

Re: Welcome by BarbaraBrown on Oct 08, 2007
I am looking forward to participating in this online institute. | currently work with early
childhood special education students in a public school.

Re: Welcome by Leanne Grillot on Oct 08, 2007

I am a Teacher of the Visually Impaired for a small rural district in Florida. Being small, the
district has put me in charge of all Hearing Impaired students as well. Discovering that my
previous positions in New York and California had trained me well in Assistive Technology |
became the Local Assistive Technology Specialists Coordinator as of August of this year.

I am looking forward to this class so that my 'third" hat continues to learn new ways of
helping students. Transition for my VI population is much easier due to the Division of Blind
Services in all the states | have lived. | am interested in how other disabilities receive their
equipment and who pays for what.

I am also looking forward to the ASD discussion since we seem to be having an increase in
those numbers in our rural schools, more so than any other disability.

My first worry is going to be reading all of these posts each night! How will this be possible
without making the class last hours each night?
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Leanne

= Re: Welcome by prodriguez on Oct 15, 2007
Hi. What is ASD?

= Re: Welcome by Kelsie Onyango on Oct 15, 2007
Autism Spectrum Disorder

Re: Welcome by Sandra Callahan on Oct 08, 2007

Hi all,

I provide OT services to the Transition program within my Special Ed co-op, SEDOL, in Lake
County IL. I am also a member of the AT team. | look forward to giving and gaining info!
Sandra

= Re: Welcome by teresapinder@yahoo.com on Oct 08, 2007
A fellow OT!!! By "transition program" do you mean just older students who are
leaving the public school(s) or at all age levels??

= Re: Welcome by Pamela Evans on Oct 10, 2007
Hello.
I was a teacher for the SEDOL Transition Program for 10 years. Sandra and |
worked very closely. The Transition Program is a Community Life Skills
program for students who are 18-22. The philosophy is that they complete
four years of high school and need more functionally life skills. We serve
about 114 students ranging the spectrum of disabilities.We are located in
store fronts out in the community. Majority of our students have a "cognitive
disability. We are in the middle of doing training for the Lake County school
districts on transition issues.

Re: Welcome by Jennifer C on Oct 08, 2007
Thank you. | am really excited about this opportunity to learn more about Assistive
Technology.

Re: Welcome by Paula Rodriguez on Oct 10, 2007

Hi, I am from Puerto Rico and | work at college level. | want to learn more about transition
and how can we make an easer process to those students who will leave the school and
assist to a university.

Re: Welcome by Stephen on Oct 11, 2007

I am a social worker and | have the pleasure of being a Surrogate educational parent for a
child with disabilities. | always seems to be fighting with school systems to include AT for
the children | work with. It is my hope that | will learn ways in which I can work the system
to get children evaluated and provide AT.

= Consideration Issues by Brian Wojcik on Oct 11, 2007
As | am reading many of these posts, it occurs to me that, almost before we can look
at transition and long term planning with AT, there needs to be some discussion
about the initial consideration process. Several of the posts have mentioned the need
to find ways to work with school systems in order to allow assistive technology to be
integrated into a student's program.

What issues are people facing in this process?

= Re: Consideration Issues by HeatherB on Oct 11, 2007
When we first began asking for an AT device for our daughter, | was not even
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sure | knew what | was asking for. I am a certified teacher for general
education K-12. This by no means makes me qualified to make decisions or
even to teach special education because there are so many specialized
concepts to know. AT devices and their uses is one of those concepts. As a
parent, | had to go out and research for myself what kind of devices were
available, how they might be used, and how much they would cost. | needed
to know if insurance would help offset the cost of the device if it was deemed
medically necessary and how would we go about the evaluation process. In
the meantime, | began to talk with the school district about what they had
available for AT devices and how we would get and evaluation done for our
daughter so that it could be written into her IEP for her use in her Speech
Therapy sessions. It was at this point that her speech therapist at school told
me that she did not believe in using AT devices ever because they do not
enable communication, but instead become a crutch for students.

I was overwhelmed as a parent at the sheer volume of information to gather,
where AT devices, insurance costs, medical necessity, and IEP and school
funding were concerned. However, as a parent and my child's number one
advocate, | pressed forward and we ended up purchasing the device and the
picture system to go on the device, ourselves. Another concern we had was
that the device be applicable to her as she outgrew the pictures and began to
type or spell or even speak in sentences - so we purchased additional
software that would enable the device to do all of this for her as well! Upon
returning to the school district, and now a different school in this district, we
were told not to send the device to school due to liability issues. At this point,
I really was not sure what my rights were as a parent, or even what my
child's rights were.

0 Re: Welcome by bluejean on Oct 18, 2007
Hi and thanks to everyone here for their experiences. I am the parent of a 23 year old son
with significant CP and | also work at a regional assistive technology center.
Jean Isaacs

Hello and Welcome by Sean Smith on Oct 07, 2007

Greetings and Welcome to the Fall Institute on Transition and Technology.

As you can see from our Bios and Introductions, we have varied experiences and perspectives
when it comes to transition and technology and actually, assistive technology (AT) in general. We
are looking forward to the next couple of weeks and learning about your questions, concerns,
experiences, and overall use of AT in the lives of individuals with disabilities.

We thought to get things started we would inquire amongst the participants as to what
questions/concerns/issues individuals might have concerning the topic. While we have particular
issues we would like to share, we are also very interested in learning about and hopefully
addressing concerns from participants. Of course, the structure of the Institute is to have ongoing
interaction and questions are always welcome, we thought getting a sense from day one might
help us all. So, if you have any particular concerns/questions, we would love to hear from you here
in the next day or two as we get started. Thanks and let the Institute begin!

o0 Re: Hello and Welcome by Bruce Kennedy on Oct 08, 2007
It was difficult to simply choose a place to jump in and say hello. So here it is!! | have spent
the past 14 years as a Rehabilitation Counselor in Northern rural Arizona and many of my
clients were moving from high school to the world of employment either through direct job
placement, vocational training or post-secondary education. So "transition" happened for
my folks generally after high school was over. | worked with a number of individuals who
required AT in various forms on the scale from light to high tech.
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I have recently moved from the Rehabilitation Svcs. Administration to the Dept. of
Education (now employed as an AT-Specialist)

What | am most interested in knowing about is how the local education agencies are
working with their state education departments in building capacity within the local schools
and districts to increase capacity among staff to consider and implement AT.

And....how are the local education agencies at the high school level coordinating with "voc-
rehab" to assist in the transition of kids from school to "post-high school" and what is Voc
Rehab doing to support that transition?

Looking forward to hearing from everyone.

Re: Hello and Welcome by Marc Sherman on Oct 08, 2007

Bruce... am a Social Worker & Independent Living Advocate for IRCIL (Indianapolis
Resource Center for Independent Living). | serve a total of 9 counties in central
Indiana. | am also a C5-C6 Quadriplegic from an automobile accident I had in 1995.
I do not have enough knowledge or experience with education agencies. However, |
do have some experience with Vocational Rehabilitation (VR) in Indiana.

VR provided much assistance for me. When | got out of the hospital in 1995, VR
funded and found the resources for me to have a wheelchair lift installed in my van,
ramps, automatic door openers, roll-in shower, assessable door hands and faucets in
my home, tuition for my BSW, and wheelchair transportation to and from my home
to Indiana University when | attended there. Once | graduated, VR purchased an
assessable computer with Dragon Naturally Speaking 8.0 (voice-activated typing
program which I am currently using) and they assisted with finding me my current
job. If I needed any vocational training, they were more than willing to provide the
services. | am in the process of developing the funds to purchase a new van, since
my current van is 14 years old. After | make the purchase, VR will fund the required
AT (wheelchair lift and hand control devices) for me to drive. VR will also pay for the
training necessary for me to use the new driving AT. All of this was provided for me
to transition independently into the work force. | am extremely thankful for all the
services that VR has rendered. If you visit http://www.in.gov/fssa/ then you will be
able to see a more in depth view of what VR will do in Indiana. Also, if you visit
http://www.de.state.az.us/rsa/vr.asp then you will be able to read what VR will do in
your state, Arizona. Please let me know if any of this helps.

Marc

= Re: Hello and Welcome by johnsongw on Oct 09, 2007
Hi Marc,
Thanks for telling the story behind your successes. I'm sure you personally
contributed a lot to the equation. VR does an incredible job but it still comes
back to personal initiative and vision and mentoring. If | had a similar
disability I'd want you for my counselor/mentor.

= Re: Hello and Welcome by Marc Sherman on Oct 10, 2007
John,

I appreciate the compliment. However, with my position as an
independent living advocate | aid, empower, advocate and transition
any and all disabilities. I do not single my efforts toward people with a
SCI. Yes...VR definitely will do an incredible job...but only if you
advocate for yourself or have an awesome counselor. | have
personally and professional witnessed VR not working up to its
potential.
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= Re: Hello and Welcome by johnsongw on Oct 09, 2007
Hi Marc,
Thanks for telling the story behind your successes. I'm sure you personally
contributed a lot to the equation. VR does an incredible job but it still comes
back to personal initiative and vision and mentoring. If | had a similar
disability I'd want you for my counselor/mentor.

= Re: Hello and Welcome by Bruce Kennedy on Oct 11, 2007
Hey Marc,
Thanks for the response and explaining your particular situation as well as the
links to VR sites. | was a VR counselor for 14 years before taking my current
job as an AT Spec. with the AZ Dept. of Ed., so I'm familiar with VR services
in Arizona. I'm more interested in knowing what VR is doing with high school
kids in other states to move those kids out of school and in to the world of
work.

I'm glad that VR was a big help for you, and you obviously must be
employed, and it sounds like your're doing great.

Re: Hello and Welcome by Sean J Smith on Oct 09, 2007
Bruce,

Thanks for the thoughtful questions and the excellent introduction. | am currently
facilitating a statewide project here in the state of KS on AT for the preK-12 so have
several thoughts on this topic and will share along with Joan and Brian shortly.
Again, thanks for the questions and trust things are beginning to cool off in AZ.

Sean

Re: Hello and Welcome by Anne Z on Oct 08, 2007

I am a school-based occupational therapist who works with PreK-21. Some of the students |
work with will be transitioning to post secondary education. | begin training students to use
assistive technology pertaining to written work. My concern is how to teach students to
advocate for themselves. (i.e. understand that in post secondary education settings they
will need to be able to explain their disability to their post secondary education teachers and
ask for the assistive technology they need.)

Re: Hello and Welcome by teresapinder@yahoo.com on Oct 08, 2007
I agree that self advocacy is one, if not the most, important issue. Being able to
advocate for your self = independence.

Re: Hello and Welcome by Carol on Oct 08, 2007

Welcome, I am an occupational therapist working k-21 in rural Minnesota. We have
used AT for some time, but are striving for new AT tools to meet the new
employment needs of our transitioning high schoolers. I look forward to reading what
others have tried and what new tools are being found useful.

= Re: Hello and Welcome by Sean J Smith on Oct 09, 2007
Thanks Carol,

Joan, of course, would be a great contact for you there in MN. | wonder what
types of challenges are you seeing in way of job skill development,
community-based adaptive skills, and the like specific to the students you are
working with? How are you currently considering AT for the students on your
case load? Just curious.

Sean
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Re: Hello and Welcome by cdavis@austin.k12.mn.us on Oct 09,
2007

One of our greatest challenges is expanding the job opportunities
beyond packaging and shredding. Skill development is significantly
challenged when the student is not interested in these jobs. We have
recently developed a new program for our 18-21 year old population. |
anticipate (hope) this will increase community awareness and
opportunities. AT needs have been identified primarily through
observations and then trial and error. We are beginning to explore a
more standardized evaluation tool and using data to assist with AT
decision making.

Carol

= Re: Hello and Welcome by johnsongw on Oct 09, 2007
What's your population being exposed to for employment
opportunities? Job carving and self employment resources
abound.

Re: Hello and Welcome by Joan Breslin Larson on Oct 08, 2007

Ann- thanks for raising an important point. Brian, Sean and | do plan to talk about
this, as it is a big concern for students in the "Big T!" Research has shown that
students entering post secondary education are not able to talk about their disability,
and do not know what they used as an accommodation in high school, and their
ability to be an effective self advocate is poor. We will talk about some strategies to
support students to improve this outcome.

I will look forward to hearing your thoughts as we get to this.

= Re: Hello and Welcome by Carol Allen on Oct 08, 2007
Great, this is a definite need at the community college where | work.
Carol Allen

Re: Hello and Welcome by Sean J Smith on Oct 09, 2007
Carol,

Thanks for the thought. | am wondering does your college has an
Office for Disability Services? Or, who coordinates the Section 504
requirements for your institution? Also, what state are you in?

Thanks for answering these questions. | have a few ideas based on
what you share. - Sean

= Re: Hello and Welcome by prodriguez on Oct 15, 2007
What dos section 504 says?

= Re: Hello and Welcome by amber on Oct 08, 2007
I agree, | teach special ed in the high school setting and have found my
students are not effective self advocates. We are working on improving this.
It would be great to get some ideas

Re: Hello and Welcome by Sean J Smith on Oct 09, 2007

Great, I'd also suggest visiting the Transition Coalition at
(http://www.transitioncoalition.org) for some general self-advocacy
ideas as we get started with the AT consideration and related
discussion. Good information there o the process as well as
suggestions for self-advocacy. - Sean
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= Re: Hello and Welcome by prodriguez on Oct 15, 2007
Wonderful! | need that information. 1 want my university to be friendly with
students with disabilities.

Re: Hello and Welcome by Kimberly Fields on Oct 08, 2007

I work in the post secondary environment training SPED teachers, after having
worked with high school students with disabilities. Many students, nor teachers,
realize the big change expected of students regarding advocating for their own rights
when they enter a college or technical school. Also, many are delusioned about the
"transition” from IDEA to ADA and the implications for the student's
accommodations.

You are right on target with your concern.

= Re: Hello and Welcome by Sean J Smith on Oct 09, 2007
Kimberley,

Thanks for the thoughts. I'm curious, what type of coursework do your
students receive related to transition preparation at the graduate or
undergraduate area? | ask because it seems most (if not all states) do not
require this as a area of concentration. | know my colleague Mary Morningstar
here at the University of KS works with a number of states on transition
issues because we don't have enough program supports out there for
preparation. I've shared the http://www.transitioncoalition.org with several
respondents and wonder if you have used these modules in your teaching?
There are several modules that allow for independent learning for current
teachers, related service providers, and well as those preparing for the field.
- Sean

Re: Hello and Welcome by Sean J Smith on Oct 09, 2007
Anne,

Thanks for the introduction and the topic. Yes, self-advocacy is a critical issue and
self-determination at this step in one's development is critical. As we get started with
some of the AT issues, I'd urge you to visit the transitioncoalition.org website. This
website offers modules as well as some wonderful general information about
transition, tips to know, and issues (with suggested strategies to use) relevant to the
transition process. It is not AT specific but might be a wonderful resources for Mom
and Dad, the rest of the Team, and the student you are working with. - Sean

Re: Hello and Welcome by prodriguez on Oct 15, 2007
Hello. What you think that | have to do in my university to be ready to receive this
students?

Re: Hello and Welcome by Dawn Bly-MN on Oct 08, 2007

Hello- | work part-time for Arc Headwaters and seem to be taking a role in AT. As an area
coordinator for the 11 counties we serve | will be able to make suggestions at IEP/IFSP/IIP
meetings as will as do trainings about AT and transition. | am excited to learn from
everyone and hope | have something to offer. Thanks and | ready for the opportunity.

Re: Hello and Welcome by mmoore on Oct 09, 2007
I am very interested in using AT to provide age appropriate transition assessments to
develop postsecondary goals.

Thanks.
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o0 Re: Hello and Welcome by mmoore on Oct 09, 2007
i hope to learn more about using AT with students who have TBI.

= Re: Hello and Welcome by prodriguez on Oct 15, 2007
What is TBI?

= Re: Hello and Welcome by Kelsie Onyango on Oct 15, 2007
Traumatic Brain Injury

0 Re: Hello and Welcome by tanton on Oct 13, 2007
I provide unpaid work experiences and community based instruction for students with
various disabilities. 1 would like to learn more about experiences people with disabilities
have had after transitioning into the work place and the assisted technology used to solve
their barriers.

Classroom Procedures and Transitions by LUAnNn M on Oct 08, 2007
Hi everyone,

Like all of you, I am excited to learn more of what your successes are and where you or your
students struggle. | know, someone always has a wealth of information that can be used to support
both students and staff.

I work with high school students with intellectual disabilities. Like every year | have a great group
of students. We have been busy but now we can stop to take a look at our instruction and our
learning.

My students really struggle with classroom procedures being different in each of the classes they
attend as well as the part of the lesson where we are stopping one activity and moving to the next,
especially with our students using any assistive technology or require a variety of supports.

The other question | have is do you have AT devices/supports in all classes or do students carry
what they use. With our group it can be a problem carrying everything that is needed.

I welcome all of your ideas. Thank you for the support. Have a great day.

Occupational Therapy Student by Summer44 on Oct 08, 2007

Hello, my name is Summer and | am a first year student in the masters program at the University
of Pittsburgh, PA. I'm a Special Olympics volunteer and | also volunteer at Clelian Heights which is
a school for people ages (2-21) who are mentally challenged. Ever since my experience with these
children, I have been interested in becoming an occupational therapist in a school setting or
outpatient setting working with children who are mentally challenged and/or have learning or
developmental disabilities. In class, we have started to learn about adaptive technology, but I am
interested to learn more here!

Welcome and Transitions by JPittard on Oct 08, 2007

My name is Judy Pittard and after 19 years with the school system, much of it as their Assistive
Technology Coordinator, I am back working with children birth to three years of age. My big "T" is
having equipment in place as they go to the school system. Recent changes in North Carolina
funding will change the way equipment can be ordered when state funds are used. We can no
longer authorize equipment that children will ‘grow into' but it must be equipment that can be
functionally used during their Infant-Toddler time. For some, this is a big change and is affecting

25



when referrals can be made and completed. | look forward to learning more about transitions at all
ages. Judy

(0]

Re: Welcome and Transitions by amber on Oct 08, 2007
That sounds difficult to be able to do, they grow so fast, by the time you get the equipment
they must be ready for the next level

Re: Welcome and Transitions by debbied on Oct 08, 2007

My name is Debbie Drennan, and | am an AT Specialist working for a non-profit agency
(Parents Helping Parents iTech Center in California). 1 work with our TIP program
(Technology for Infants and Preschoolers), and 1 am concerned, because most of our
referrals come when the kids are just about ready to enter the school system (2 1/2 y/0).
For me, this seems a bit late, especially when you are working with children who are non-
verbal. Many of the families of the kids we see have not had any training in communication
strategies/tools. The other concern | have for this age group is when they do transition to
the school, suddenly the schools become the payor, and if a tool is not determined to be
educationally necessary, it is not covered (ie, a switch for a light which provides
environmental access. I'm curious how others have worked the systems in their states for a
smooth transition, and earlier use of AT.

= Re: Welcome and Transitions by marie on Oct 20, 2007
Hi Debbie,
I was a parent of a child with severe disabilities who also received services from
similar agencies in our state when he was preschool age. Also, later on after he
passed away | began working at a non-profit agency providing services to individuals
of the same age group.

My son was non-verbal and many of the kids | worked with were also non-verbal.
One thing to keep in mind, is that there's some form of communication already
established between these children and their families when they are referred to your
agency. | found that as a service provider, the main object of my goal in providing
communication strategies/tools originated in identifying the existing form of
communication (whether it be gestures, eye-contact, body movement or whatever)
and matching the "skills" involved to a communication device. Sometimes...easier
said than done, but still | felt it was good to have as a main goal. | tried to be
knowledgeable about what skills, both physical and developmental, were needed for
each communication device to be used and watched for potential signs from the
client that indicated they could use a particular device and with training could
become very successful.

I understand also that justifying an environmental access device through educational
funding can be tough. As a parent, | had it written into his IEP that | wanted ECUs
(and switch-operated toys) for the purpose of developing skills needed for future
communication devices. Those skills being: ability to hit a switch (or target),
understanding and developing timing skills, understanding cause and effect, etc. As a
service provider, you could also justify their use with the same purposes.

Both as a parent and service provider, | tried to build on any skills that were already
evident and also tried to foster new skKills.

Hope this helps.

Hello by srg11 on Oct 08, 2007
Hello I am srg11. I am currently a student at the University of Pittsburgh. I am going for my
Masters in occupational therapy and | am interested in learning more about AT and autism. | am
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currently interning at an outpatient clinic that sees many children with autism. I am really
interested and | am excited to learn more.

0 Re: Hello by Bridget on Oct 08, 2007
Hi everyone! | spent the past three years as a therapist for children with autism outside of
Pittsburgh, PA. I am now the Children's Services Manager for United Cerebral Palsy Land of
Lincoln in Springfield, IL. We have an AT program where we loan out materials such as
computers and software for families to try out. | am new to AT and appreciate anything |
can get from this course!

Hello by ML on Oct 08, 2007

Hi, I am a special educator as well as an AT Specialist. AT is so new to our town that it is
overwhelming to be called in to do an AT evaluation when you are just given a name and the
direction "____ needs an AT eval.”. There is no knowledge of referral questions and such - so, |
have a lot of leg work to do. However, I'm up for the challenge (with a lot of help along the way!).
My first challenge is that we have numerous children on the autism spectrum referred to me to
determine how AT can help them access their curriculum in their upper elementary classrooms. Our
challenge is the lack of hardware at this time - some classrooms do not have computers in them.
Staff also have limited experience with software that is out today - so, my hope through this
experience is to narrow down how | can quickly help our staff to begin to incorporate universal
design in their classrooms and meet the needs of our children on the autism spectrum. The second
part of my hope is | do have a few children on the severe end of autism that need basic
recommendations, but again the challenges of limited hardware (computers) and teacher
experience are present. Looking forward to this experience! ML

0 Re: Hello by Jackie Hess [SI Faculty] on Oct 08, 2007
ML,

Thanks for your post. I've taken the liberty of adding it to the discussion strand on autism.
You should look at that strand for responses as well.

Jackie

Hello by robinp on Oct 08, 2007

Goodness! | had no idea there would be so many people taking this course. I am a high school
special education teacher in a rural district in northern Idaho. | have been teaching for 30 years
but generally have students with mild to moderate learning disabilities. | am looking forward to
learning more about creative assistive technology and also learning from others in my field. This is
my first post so hope it gets through.

Hello by Carol Allen on Oct 08, 2007

I am Carol Allen. | have worked with GED and Basic Skills students for the past 20 years. We have
so many students who have learning difficulties, but no documentation to support
accommodations.

Currently I am the Career Readiness Certification Director at a community college. | work closely
with employers who hire individuals with a High School diploma or GED. We provide some basic
skills training, computer, math, reading, locating information, etc.

I have a special interest in AT for these individuals. | am currently enrolled in AT certification
classes.
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I look forward to learning much from each of you.
Carol

o0 Re: Hello by amber on Oct 08, 2007
I also teach GED and basic life skills classes. We in this district are currently on an
alternative certificate from high school. There is no alternative certificate in South Carolina.
I would be interested to hear about the Career Readiness Certification you have.

Hello by vicki on Oct 08, 2007

Hi everyone. | am a special education teacher in a rural district in northcentral MN. | have a wide
variety of students on my caseload. | have students using AT for communication as well as some
using it as a tool for learning. I am looking forward to learning more on the subject.

I want to thank the AT Institute for hosting this discussion. | learned a lot from last year's
discussion.

Hello! by teresapinder@yahoo.com on Oct 08, 2007

It took me a while to get to the bottom of the page!!! I worked in a school district as an OT for 20
years, 12 as part of a AT team. The last three years as an AT Specialist in 7 small and rural
districts as part of a state grant. | have the privilege of being directed to those students who need
access (AT) to communication, classroom curriculum, self care, etc.... and assisting the classroom
staff, district administrators in whatever it takes for these students to learn. | have worked with all
age levels and across all areas of disability. There are several students | began K5 with and they
now hold college degrees, are full time employment, but mostly they are now friends!!! AT is a life
long process which includes learning new skills and facing different challenges along the way just
like any other life skill.

Hello by KathyOT on Oct 08, 2007

Hi, I am a COTA who has worked in the public schools for 15+ years. My position is now evolving
into OT/AT, half time in each. Our concern with transition is currently with the year to year
transition of students using devices. We find that some times if a teacher does not "buy into" the
need of the device, it is not fully implemented. Do we do more training, teach self advocacy skills,
or.... I am looking forward to getting to know all of you! Kathy

o Re: Hello by rgriffin on Oct 08, 2007
Advocacy is the way to go. Without support, the chances of having an AT plan continue after
school go way down. Some teachers are tough though......

Hello by sellis on Oct 08, 2007

I am currently teaching elementary students with multiple disabilities in a small Southwest Virginia
city system. In addition to teaching duties, | am a member of the LEA Assistive Technology Team.
This team was formed last year and we are still in the infancy stage. It is my desire to use
information from this Institute to enhance my skills as the team addresses the AT needs of
students. (I am also scheduled to teach a college class, within the coming year, on transition to
aspiring special education teachers. Will be looking for resources/information to use as | teach this
class).
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hello by pmills on Oct 08, 2007

Hi, I am an adapted physical education teacher in a large district in Dublin, OH. | am becoming
more and more interested in how every adaptation made to help students access equipment,
games, classes, etc. is considered AT. | want to learn how to increase my understanding of AT and
how it relates to physical education accessibility. Can't wait to learn more!

Hi everyone by damaelisa on Oct 08, 2007

My name is Damaris Sanchez, | am an OT and AT Specialist working for the Puerto Rico
Department of Education, Special Education Program. | have a wide variety of students referred to
me to determine how AT can help them access their curriculum in their classrooms. My goal is to
improve my knowledge from this course and learn more from your experiences.

Hello and Welcome! by bwwaojci on Oct 08, 2007
| add to the welcome comments from Jackie, Joan, and Sean. | look forward to sharing
perspectives, investigating questions together and exploring this topic. Let's get started!

Hello by Sharon on Oct 08, 2007

I am teaching special ed in a very small rural school, with limited resources. | teach students
mainly identified as mildly learning disabled, and feel very out of touch with AT. | am hoping to
gain great new insight and knowledge on the subject!

0 Re: Hello by nlyles@pbc-sc.net on Oct 08, 2007
My name is Natasha Lyles and | am the founder and president of Parents of Bipolar Children
in South Carolina. Through PBC | work as a parent partner for the members with special
education. | started studying the field of AT for three reasons. My son in addition to having
an affective disorder also has a written expression learning disability, 1 needed to further
my knowledge of AT in order to help other parents, and | have a mother who is a
quadriplegic. It is my hope to be able to utilize the information from this institute to help me
personally as well as help me assist the families | serve.

= Re: Hello by Marc Sherman on Oct 08, 2007
Hi Natasha! My name is Marc Sherman. | am a social worker for IRCIL in Indianapolis
and | am also a quadriplegic. If you do not mind, may | boldly ask a few questions?
How did your mother get her SCI? How long has she been a quadriplegic? Is she
employed? Does she drive? What sort of adaptations and AT does she use? How did
she obtain her adaptations, who funded them, and what resources might she have?

By the way, | applaud you for founding PBS in SC. Also, there is a computer program
called Dragon Naturally Speaking that can write as you speak into a headset
microphone. | am not sure what your son's capabilities are, but maybe this program
could assist him with writing his expressions. Since my hands are paralyzed, | use
this program on a daily basis at my job and for personal use. If you would like to
learn more about me, | invite you to visit my personal website at http://www.marc-

carey.com.

Marc

= Re: Hello by nlyles on Oct 09, 2007
My mother was in an accident that involved a three wheel motorcycle. It hit a
bump in the road and started shimmying, then through her off into a barbwire
fence. Her head hit the fence post. The accident did not break her neck, but
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pulled her nerves loose from the spinal column. She is a C6-C7 quad. She has
been a quadriplegic for 27 years now. | was three when she had her accident,
so | do not remember her walking. She is not employed, she was always told
that it would not be feasible for her to go to work, even though she is a
higher functioning quad. She does drive. Her van is equipped with hand
controls, zero effort braking and steering, and of course a lift. She drives from
her wheel chair so it also has an easy lock. She has chamber lift which helps
her aid in getting her up. She also has an electronic door opener on the house
door so that she can get in and out of the house. Oh! she does have a power
chair. SC has a head and spinal cord medicaid waiver which has paid for most
(http://www.state.sc.us/ddsn/hsci/hsci.htm) . This paid for the van
adaptation, PCA, etc

| started looking at other devices she could use when | started researching AT
for my son. The problem with my mother on a lot of things is that she is not
from the computer generation and | think the thought of learning something
new at this point in her life seems pointless. 1 am slowly working on this with
her.

I have been looking into Dragon Naturally Speaking, I am having a hard time
convincing the school that this can be used in a school setting. | have done
some research and anther school in our area is not just using it in the school
setting but they are also using it with the written portion of the MAP test.

= Re: Hello by Marc Sherman on Oct 10, 2007
Natasha,

Thank you for willingly sharing about your mother. | find it extremely
disheartening your mom has been told she would not be an asset so-
to-speak in the work force. When being told such a thing, it could
either weaken a person’'s drive to achieve goals or inspire the person
to prove such a reply wrong by going above and beyond what is
expected. Regardless, it is "never" to late to teach an old dog new
tricks. I do not know what your relationship is like with your mother
but | encourage you to continue encouraging your mother toward
more independence.

As for the MAP test, what type of test is this? Is it for your son? How
successful are people accepting the use of Dragon Naturally Speaking?
Even though I am rather partial, I highly recommend this program's
use. Depending on how frequently it is used, in approximately 3-6
months a person's voice is practically understood an there less
mistakes to correct. | have been using it for about 4 years.

Marc ><>

= Re: Hello by nlyles@pbc-sc.net on Oct 11, 2007
MAP is the testing that SC schools use to measure student
growth. Our school district is not using Dragon Naturally
Speaking yet. They are looking into it. | am hoping to learn
more about how this program is working with students and the
regular education setting. It is very helpful to know that you
have been using for four years with success.

Thank you

30



= Re: Hello by prodriguez on Oct 15, 2007
Keep in mind that Dragon Naturally also alow students to control the
computer and programs. It is a wonderful tool for computer acces.

0 Re: Hello by Brian Wojcik on Oct 08, 2007
A large part of my career has been working in the rural areas. | can completely relate to
your position and feeling of being disconnected. The rural aspect of AT service delivery with
respect to transition poses some interesting challenges that we can explore in the days
ahead.

Self-Advocacy by Jackie Hess [S1 Faculty] on Oct 08, 2007

Self-advocacy is one of those topics that always comes up (and should). During our last AT
Institute | posted the following excerpt from an advocacy guide written by Dr. Scott Crouse and
made available through Idpride.net. While it was written specifically for students with learning
disabilities, it has widespread applicability. Here it is again:

Ten steps to becoming an effective self-advocate:
Step 1: Accept your disability:

Before you can advocate for yourself, you have to admit to yourself that you really do have a
learning disability. You aren't dumb. You aren't lazy. You have probably worked very hard to hide
your learning problems (even from yourself). Now is the time to admit to yourself that you have
some difficulties and may need some special help in order to be successful.

Step 2: Admit your disability to others:

You cannot be a successful self-advocate if you continue to hide your difficulties from others.
Naturally, you can't expect teachers to provide appropriate accommodations if they don't know
about your disability. But it is just as important to be able to admit your difficulties to your friends.
When you can really be honest about your learning disability, you will find that you no longer feel
so ashamed and embarrassed about your learning difficulties. You will be able to relax a bit more in
school and spend more energy learning than hiding.

Step 3: Understand your learning style:

Hopefully, you now have a pretty good understanding of how your brain works and how your
processing difficulty interferes with your education. School psychologists and teachers can offer you
some ideas that they have about your learning disability, but only you can decide what makes the
most sense to you. If the ideas offered in this course don't make sense, ask for help in
understanding better. Or ask for other ideas about information processing that might "fit" you
better. If you don't understand how you learn, you can't ask for accommodations that you really
need.

Step 4: Realize how "other issues" might interfere with your self-advocacy:

You have learned about the common effects of a learning disability including low self-esteem,
communication difficulties, and attention problems. Think about how these issues might interfere
with your ability to advocate for yourself. Are you too shy and withdrawn to ask for help? Do you
get angry and aggressive when embarrassed or frustrated? Are you able to communicate your
needs or do you need to ask someone (teacher, parent, friend) to help you ask for
accommodations? Are you impulsive and tend to say or do things that you latter regret? As with
your learning disability, you need to be open and honest about any of these related problems
before you can be an effective self-advocate.

Step 5: Know what you need:
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Do the accommodations listed in this course meet all of your possible needs? Which ones do you
think will be the most useful for you? Can you think of other accommodations that may be better?
It is not possible to anticipate all of the needs which your learning disability will cause for you. You
will need to constantly rethink the accommodations and possibly come up with some ideas of your
own.

Step 6: Anticipate your needs in each class:

Don't wait until the final exam to start thinking about accommodations. Right from the start of
each class you should be thinking about how you might be able to learn the material better. Maybe
the teacher has a style that confuses you. Maybe there are too many distractions in the room.
Maybe assignments aren't presented clearly. Begin talking with your teachers about
accommodations as early as possible.

Step 7: Know your rights and responsibilities:

You have learned about your legal rights to an appropriate education and appropriate
accommodations to meet your needs. But are you really prepared to argue your rights with a
teacher that may be "reluctant"” to provide appropriate accommodations? Do you know where to
turn for support when your needs are not being met? And remember, accommodations are
intended to counteract the negative effects of your learning disability, not just make school easy
for you. Don't take advantage of your right to accommodations by requesting things you don't
really "need".

Step 8: Be willing to compromise:

Some teachers will bend over backwards to "accommodate" for your special learning needs. Others
will be less "flexible". Be ready to compromise in order to get at least some accommodation. You
may also need to "prove" to some teachers that you really need help and are not just being "lazy".
Maybe make a "deal" or "contract” with a teacher. If you do this, be sure to follow-through with
everything you have agreed to do. This helps to build trust.

Step 9: Know where to go for support:

Sometimes even an effective self-advocate needs support. Maybe to help with a "difficult" teacher.
Maybe to provide advice when you get "stuck"”. Or maybe just so you don't feel isolated and alone.
Find someone who understands your learning disability and can provide support (or can even
advocate for you) when needed.

Step 10: Plan for the future:

Many LD students just try to survive one day at a time and don't think too much about long-term
goals. But to really advocate for yourself you need to think about where you want to be in one,
two, five, or ten years. What kind of work to you want to do after your education? Do you want to
go to college? When you have a very clear plan for the future, you will be better able to see the
reason for your education today.

0 Re: Self-Advocacy by Jackie Hess [SI Faculty] on Oct 08, 2007
I've taken the liberty of re-printing the following posts on self-advocacy from a participant
in last year's Institute. Talk about success!

Self-Advocacy by Jeanne S. on Dec 15, 2006

My daughter has a disability and the single most important goal we had on her IEP was
"self-advocacy". At first there was concern about making it an "IEP" goal since it did not
seem to fit in with any curriculum standards - but once everyone bought into to, it worked.
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By the time my daughter was a senior in high school, she was solely responsible for making
sure all parts of the IEP team were providing her with what was agreed upon. She knew
who to contact when computer software failed, when books on tape did not arrive in a
timely manner, etc. At first it seemed like too big of a responsibility to put on her shoulders,
after all we had people in the school district paid to coordinate this stuff - but it was well
worth it. She is now a sophomore living on campus at Kent State University and easily
handles (relatively speaking) the challenges of getting her needs met. She is not intimidated
by professors (well most professors!) deals with scheduling repairs for her power
wheelchair, and works with Student Accessibility Services to make sure all technology is in
place for the next semester. Knowing her needs are met frees me up to advocate for others!
I frequently work with parents who say "that's the school's job" or "my child can't do that".
Right now one of my "advocacy" projects is getting some type of a program for students on
IEPs to address their self-advocacy needs. Wish me luck!

Re: Self-Advocacy by Jeanne S. on Dec 15, 2006

One thing we started early on with my daughter is having her attend EVERY IEP (yep - she
was sitting there in kindergarten - thought it was a party just for her!) | am hoping that |
modeled some form of "effective advocacy" each and every time we met. Usually problem
issues were discussed and resolved long before we sat down at the table (although not
always) - so what she saw was people collaboratively working together for her. I think this
helped make her feel comfortable and not worry that every request was going to be met
with a "fight". As she got older (in middle and high school) I would often involve her in
some aspect of an issue that had become "heated" and explain when | would use a letter,
versus a phone call, versus a personal visit - and how to decide that something simply "was
not worth fighting about.”" She is a quiet kid and likes to avoid conflict - and | used to worry
about her (still do!) - but she continues to impress me. So bottom line - start early with
self-advocacy, build in some successes, have high expectations, and grit your teeth and let
them do it even when your instinct is to jump in and fight for them. - (isn't this how we
teach a student most things?)

= Re: Self-Advocacy by Sara Mobley on Oct 08, 2007
I am a 5th and 6th grade special education inclusion teacher. | fully agree that
students need to be involved in their IEP planning and meeting. | think it is beneficial
to sit down with the student and discuss possible goals. This gives me an idea of
what they are seeing as their strengths and weaknesses. It is amazing how much
insight a student can share with you when you just sit down and talk with them
about school and their future!

I also love self-advocacy in students. | especially love it when a student is
advocating for things that will lead to a more independent life rather than
dependency. | agree that parents modeling advocacy is the first step to a student
being advocates for themselves.

= Re: Self-Advocacy by anitaswan on Oct 18, 2007
I am the Parent Educator Coordinator for a Parent Resource Center in a
school division. | strongly agree that "parents modeling advocacy is the first
step to a student being advocates for themselves.”" When | present workshops
for parents, | used the Self-Advocacy steps discussed here, but | geared them
to steps for parents/family members learning how to advocate for their
children/family members. It is so important that we have informed parents
who can be effective and successful members of the planning process for
children. When the students participate along with their parents, the students
feel more empowered to speak up for themselves, and share in the planning
of their programs.

= Re: Self-Advocacy by Joan Breslin Larson on Oct 08, 2007
These are powerful posts, Jackie. Thanks for sharing.
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Let's tackle self advocacy right off the bat, since this is a big stream in our
conversation.

Jackie shared some stories of effective strategies to help students become effective
self advocates. One was a story about a child starting in kindergarten- what a great
strategy! One of the things we have learned is that students entering college or work
after high school do not know what they need- or even are able to explain why they
need it. In the K-12 setting- and for the sake of discussion, let's assume it works-
the IEP team plans for, and the school staff implements the plan to meet the
student's needs. Once s/he graduates, there are no protections from IDEA to support
that student. No one will look for the student and identify what he needs. The
student needs to go to the employer or the student support office, and declare
his/her disability and BE ABLE to describe what is needed to have access to
education. The protections of IDEA are gone, and ADA becomes the legislation that
drives the process. But, most educators in higher ed or employers are not
knowledgeable about being proactive in meeting needs.

When do we begin to support a student in becoming a self advocate? What should a
student be able to say about his or her needs? When does the student begin talking
for himself about his needs? And- without practice, how can he go out into that big
world to fend for himself?

I have had that "grit your teeth and let them do it" moment time after time with my
own children. 1 know it is necessary, yet it is frightening. How much harder when the
student faces the additional challenges of disabilities?

In MN, we have proposed that students need to be active and aggressive self
advocates in learning how to talk about their disability, and about their use of
assistive technology. | will share some resources that we have developed later this
week.

First, 1 want to link you to the Wisconsin Assistive Technology Initiative
(http://wati.org/products/freematerials.html) They have a great, student friendly
guide to using assistive technology called "Hey- Can | Try That?"(also available in
Spanish) that gives a student a voice in talking about AT.

I would love to hear some feedback on that resource, and then we will look at
others.

Thanks for a VERY busy first day of the institute!

= Re: Self-Advocacy by Carol Leynse Harpold on Oct 08, 2007
Joan, | have used "Hey! Can | Try That?" with some high school students and
it has been a successful resource to use with them, again some students
seem to engage and make choices with that process and then some do not.
How early, at what age/grade is this recommended to be used? Perhaps we
are not using the tool early enough for those students who need more time
for reflecting, trialing and processing these issues.
Another method of identifying tools perhaps more than advocacy is through
the use of "Personal Choices" which focuses on low and mid tech tools,
published from Onion Mountain Technology, Inc ( I believe it is from their
website for free). It covers many aspects of customizing features of
technology for student success.

= Re: Self-Advocacy by Sean J Smith on Oct 09, 2007
Carol,

Thanks for the suggestions. Another couple of resources for
consideration are:
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GPAT - http://www.gpat.org/ - GA Project on AT
TX - http://www.texasat.net - TX AT Network

GPAT has some great consideration resources while TX has created
some wonderful modules, in collaboration with AT experts from across
the country, that deal with a number of the issues we have been
sharing.

Re: Self-Advocacy by HeatherB on Oct 08, 2007

I really enjoyed looking through the AT guide "Hey- Can | Try That?" | wish
that when we were purchasing all of the components for our daughter's
device a couple of years ago, someone had pointed me in the direction of the
parent portion of this guide! | do think they need to make a guide that is
useful for those of us who are searching for AT devices for our young
children!

As for when students begin to have a voice in talking about AT, for us, it
began with our daughter attending every IFSP and IEP, from the moment she
was born! But | knew we needed a better form of communication when she
began screaming, crying, and having tantrums everyday at school (which was
her favorite place to go!) She began to hate going to school, refusing to get
up, get dressed, and get on the bus in the mornings. It did not take too much
for me to put two and two together and figure out that just because | could
anticipate her needs and desires at home, that was not happening at school
and she was frustrated. Something needed to change fast and she was letting
us know in the only way she knew how! Talk about having a voice in asking
for AT! I am grieved that it took taking her to extreme frustration to receive
the AT device! | wish less verbal children had a better way of voicing their
need for AT, or is it that maybe we as adults need to be better at listening!

= Re: Self-Advocacy by Joan Breslin Larson on Oct 09, 2007
I remember the seminal moment in my life when 1 realized that
behavior was communication- and how it FINALLY allowed me to honor
the communicative intent. It also lessened the behavior. | had a client
in a group home where | worked who would scream and cry when
directed to perform a certain task. | rigged up a communication device
(this was REALLY a long time ago) using an Apple ][ computer, an
Echo speech device and a Dunamis PowerPad. One of the messages
would say- "Not now- | am busy." The staff agreed to honor her
vocalizing through the device. She deferred the task till she was ready,
and behaviors dropped extensively. That was what got me really
HOOKED on AT. So- point to a long story- we need to be aware of our
role in honoring communication, and in giving our students, children,
family members or clients a chance to be effective communicators.
Technology is one strategy that will do that. My concern is that we still
do not have enough awareness across the country about how
important this is. This is a big challenge!

= Re: Self-Advocacy by Sean J Smith on Oct 09, 2007
Joan and others,
I was just out in Garden City, KS with 80 plus educators and
many paraprofessionals, related service folks, and teachers
were talking about behavior issues. As we discussed and
shared, almost each behavior issue appear to have a
connection with communication challenges. While the day-to-
day grind often limits our ability to reflect, when we get that
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chance it often allows us to connect the dots.

For example, my son has Down syndrome and as a result has
communication issues. While he can generally communicate his
needs and wants, as the day goes on his energy level is
impacted. As his energy level is impacted, his speech in
challenged, and his behaviors appear to escalate. In the midst
of all this my wife and | are generally frustrated. But when we
reflect on the common occurrence of the daily repetitions to
this and the related challenges, we put two and two together.
Yes, very common sensical (is that a word) and yes, has taken
a great deal of work with our team to address these challenges
and plan for them in a manner that is effective for the other
three siblings as well as the after school activities we are trying
to engage him in.

Sean

= Re:Self-Advocacy by prodriguez on Oct 15, 2007
Communication devices could make a huge difference in
people's lives. Sometimes kids turn violent just because
they couldn't tell people what they want or think. I want
to share this thought with you. “Speech is the most
important thing we have. It makes us a person and not
a thing. No one should ever have to be a thing.”

Dorene Joseph

Re: Self-Advocacy by amber on Oct 09, 2007

| agree with encouraging self advocacy early on. The group of high school students |
work with are unaware they can speak up at a meeting. | have discussed several
times that the meeting is for them and they need to let us (IEP team) know what is
going on and what they want. | have found that students have been overlooked in
this IEP process. How can we make responsible decisions without input from the
most important person?

= Re: Self-Advocacy by Brian Wojcik on Oct 09, 2007
"How can we make responsible decisions without input from the most
important person?"

This is an excellent point! | know for many of the students that | worked with
when | started teaching, their IEP and the related IEP process were both very
disconnected for them. | have used and continue to recommend a resource
from NICHCY entitled, "A Student's Guide to the IEP"
(http://www.nichcy.org/stuguid.asp). This, in combination with the "Hey! Can
I Try that?" publication from WATI offer a powerful resource to helping a
student understand the process and advocate for his or her needs.

Re: Self-Advocacy by Pamela Evans on Oct 10, 2007

I am a mother of son who has a learning disability in writing. | was also a Special Ed
teacher and now I have moved on to administration in the area of Transition. My son
was not born with a lot of confidence and some sensory issues as well as the above
mentioned disability. | have always been very upfront about his struggles. | have
explained them to him and we discuss not just the struggle areas but his strengths
as well. | have been fortunate to know about Self Determination and have applied
that knowledge in regards to my situation. My son, at nine years old, has a very
strong sense of himself and is more comfortable and confident them most kids his
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age. He is able to articulate his difficulties and explain his disability so that others
understand. He never uses it as a "crutch" instead he tries harder to show people
that just because something does not come easy it does not mean you give up.
Those are the words he uses with the school staff. He is beginning to practice some
higher level advocacy skills now. For example, he asked his LD resource teacher if
there was any technology that could help him learn better sentence structure,
punctuation and grammar. He told her that he felt that because he has difficulty
writing he never learned how to end a sentence well..... Pretty impressive aye? His
latest question was if he could go and talk to other teachers and explain to them
what it is like to have ADHD and a writing disability.......

It is a work in progress but he is amazing!

= Re: Self-Advocacy by Brian Wojcik on Oct 11, 2007
It is wonderful that your son is able to speak about his disability and advocate
for himself! Those are skills that help him throughout his life.

What do you think has helped him develop these skills?

= Re: Self-Advocacy by Pamela Evans on Oct 11, 2007
I think just being open and accepting about disabilities in general. |
ask him questions and we talk. We have what we call "safety zones"
and that means he can ask questions or tell me things without
judgment or consequence and in confidence(unless he is unsafe).
These safety zones have been beneficial because they have elicited
some great barrier free conversations. He just asks for one and then
we start talking. I figure it will come in handy as he gets older.
Also, | don't make a big deal about his disability. | am pretty matter of
fact about it and | educate him. We talk about famous and successful
people who have disabilities. | explain not cover or excuse.
Choices are a part of it to.

He has a great analytical mind and he is very sweet. I'm unbiased of
coursel!!

I plan with his educational team, how to explain what the outcomes of
his meetings are so that he doesn't feel "stupid". We start with the
strengths and introduce the areas of concern between conversations of
his strengths.

= Re: Self-Advocacy by Brian Wojcik on Oct 12, 2007
What a wonderful way to promote the development of self
advocacy skills!

More self-advocacy tips by Jackie Hess [SI Faculty] on Oct 08, 2007

Here's an excerpt from an article on self-advocacy by C. Amber Havens, posted on the
National Center on Accessibility website, http://www.ncaonline.org/monographs/14self-
advocacy.shtml. The focus of the article is on recreational settings, but the advice is

universal.

"Now that you know your rights as a person who has a disability, here are some ideas to
help you achieve your goal of becoming your own advocate and taking charge of your
recreational pursuits.

Assert Yourself: This is the hardest part!

a. Practice what you will say.
b. Speak clearly
c. Maintain eye contact

37


http://www.ncaonline.org/monographs/14self-advocacy.shtml
http://www.ncaonline.org/monographs/14self-advocacy.shtml

d. Take your time when talking

e. Ask for time to think if you need it

f. Rephrase what you hear to be sure you understand

g. Be respectful

h. Be careful of your body language (do you look angry?)
i. Use | statements (i.e. "l feel that" not "You have to™)
j. Be flexible (you might have to compromise)

Ask For Change: What have you got to lose?

a. Start at the top. Always talk to someone in charge. This will keep you from having to
explain your situation over and over again.

b. Make clear, specific requests with rationale for the requests

c. Don't make personal insults, accusations, or get into arguments - Remember you want to
make positive change.

d. Put it in writing (always document your request - you never know when you might need
documentation)

e. Encourage others to join your efforts

Follow-up: Make change happen.

a. Always follow-up

b. If action was taken send a Thank-you note

c. If nothing has changed - contact the appropriate authorities (U.S. Department of Justice)
- Remember there are laws in place to protect you!

d. Make sure and document all contact with the agency or program you are trying to access.
e. Keep trying!"

Re: Self-Advocacy by Carol W on Oct 09, 2007
I work for Vocational Rehabilitation and often meet with students for the first time who are
seniors in high school preparing for college.

Most of them are not even aware of accommodations that they are receiving in high school.
They cannot identify the problems they have with school or what helps them. | am often
relying on their mothers to tell me what they need. It is difficult to advocate for yourself
when you are not sure what to ask for.

Maybe if students were involved in advocating for themselves from early on, they would be
more aware of their strengths and weaknesses and would be better prepared to discuss
their needs.

» Re: Self-Advocacy by Joan Breslin Larson on Oct 09, 2007
AMEN!

» Re: Self-Advocacy by Brian Wojcik on Oct 09, 2007
I could not agree more. As a person who worked in postsecondary support services
for students with disabilities, | had very similar experiences. Often times, as my role
was to facilitate the transition into the postsecondary setting, | would work with the
incoming student to read his or her IEP and really note the type of services they
were receiving. It was interesting to note that, not only were they unaware of the
services that they were receiving, but they were unaware of the reason they were
receiving each service. This compounded issues when we started looking at AT needs
because the students had difficulty articulating why various AT (that they were
using) were necessary. Starting that conversation at a younger age could definitely
help!

= Re: Self-Advocacy by Sandra Callahan on Oct 09, 2007
We recently had two members of our district complete grad courses and the
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national test to be a Certified Transition Specialist. This had brought many
new and innovative approaches into our Transition department. Self-advocacy
is embedded in all we do now, along with new ways to support parents for
exiting the program without PANIC!

Pam..can you elaborate more about the LTC process you developed?

Sandra

= Definition of Long Term Coordination Meeting (LTC) by Pamela
Evans on Oct 10, 2007
LTC stands for Long Term Coordination Meeting. It is a process of
creating a relaxed environment where the family, student, educational
team, and any other people who are a part of the students support
system, meet and "dream", problem solve and create visions for the
post-secondary goals. This is the first step in the process of developing
a multi-year, transition plan. This process has been extremely
beneficial for several reasons. Students and families have the
opportunity to talk about their dreams and WE (the educational
team)listen. | compare it to the family/student being in the driver seat
and the ed team is navigating how to get where they would like to go.
This process has diffused some potential problem situations between
the families and the ed team. It is a nice way to start the year out with
a new student. Again, there is no IEP brought out at this meeting. It is
a discussion and problem solving atmosphere. The families have
provided some positive feedback in our survey.

= Re: Definition of Long Term Coordination Meeting (LTC)
by sharon on Oct 11, 2007
I like the idea of the LTC, but when would you begin a process
like this? | have trouble even finding time to gather all the
necessary people together for an IEP meeting at the same time,
due to schedule conflicts, etc., and parents struggle getting off
work to make it to those.

= Re: Definition of Long Term Coordination Meeting (LTC)
by Stephen on Oct 11, 2007
I like This problem solving process ,after these LTC meeting, do
you find the IEP process less stressful over all and more
productive for the student?

= Re: Definition of Long Term Coordination Meeting
(LTC) by Pamela Evans on Oct 11, 2007
The IEP meeting is a lot less stressful for everyone and
it has a better flow, focus and stronger outcomes.
Everyone is "on the same page". We have been able to
defuse several situations by the LTC. It also seems to
help with getting the families re-invested. The student
also becomes more involved in this process.

Re: Self-Advocacy by amber on Oct 19, 2007

I am a special education teacher for high school students. | agree with you some of
the high school students are unaware of their accommodations, even when they are
present at the IEP meeting when this is discussed. It causes problems in the high
school setting when the student is not doing well and the special ed teacher
discovers the accomodations have not been followed, the student is unaware the
accomodations have not been followed. On another note, however, | have found
some special ed students do not want to call attention to themselves therefore do
not speak up if accomodations are not being followed.
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WOW! Thanks for the Questions and the Posts by Sean J Smith on Oct 09, 2007
Hello all,

Thanks everyone for the initial postings and such wonderful questions. | know Brian and Joan have
been busy with replies and | will join in as well. Now, please know (and your questions show this)
that from your postings we have a variety of topics to cover. Considering the time we have, we
hope to sequentially discuss these issues and hopefully build upon the various postings. That way,
by the end of the experience we have covered the issues that everyone has provided as well as
perspectives we have wanted to share.

Sean

o0 Re:WOW! Thanks for the Questions and the Posts by mmoore on Oct 09, 2007
I would also like to learn more about the AT options to be used in employment settings as
well as for independent living.

Self-Advocacy by Pat M on Oct 09, 2007

I also work for Voc Rehab and agree with Carol W’s comments. In my role as a vocational
evaluator, | often recommend learning self-advocacy and accommodations of the Americans with
Disabilities Act for students who plan to attend college. The challenge is that there may not be
anyone to guide them in developing self-advocacy once they have completed high school. The voc
rehab counselor and disability services coordinators at the college have limited time for this.

0 Re: Self-Advocacy by suggiano on Oct 09, 2007
That is why all teachers at every level should be teaching self-advocacy. By the time a
student is in college or voc rehab, the skills should all ready be in place. | teach middle
school students and require them daily to advocate for themselves.

= Re: Self-Advocacy by Joan Breslin Larson on Oct 09, 2007
Do you have specific tools, tips or strategies to help kids become good self
advocates? It would be interesting to develop some ideas.

0 Re: Self-Advocacy by mmoore on Oct 09, 2007
I would add that students need self-determination and self advocacy is just one of the skills
falling under the larger umbrella of self determination.

I suggest that the skills be learned early, while students have plenty of time to practice the
skills.

It is hard to find the opportunity to practice these skills.

Tourettes & AT by Sara Mobley on Oct 09, 2007

I currently have a middle school student who uses a couple different types of AT. He has a program
called Dragon Naturally Speaking, which is a speech to text program. He also has Read & Write
Gold, which is a program that reads scanned books or textbooks to him through the computer. He
has these programs to help him complete his schoolwork even when he is having tics. This is such
great technology! | can see this easily being used for students who are non-verbal or have other
communication difficulties.
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0 Re:Tourettes & AT by Anne Z on Oct 10, 2007
Hi, Does he have these software programs on a lap top which is dedicated to him and he
can take with him to various settings or is it on a "general use" computer which he has to
wait his turn to use? | too have students use Dragon Naturally Speaking with students who
have difficulty with written output and am searching for the most efficient means for
student access.

= Re: Tourettes & AT by nlyles@pbc-sc.net on Oct 10, 2007
I am very interested in how dragon naturally speaking is working in the classroom
setting. Is this being used in a regular education classroom or just self contained?

= Re: Tourettes & AT by Brian Wojcik on Oct 10, 2007
Speech recognition is an exciting technology and | am seeing it pop up more
and more with the students | work with at the postsecondary level. There
have been a few places that have started to work, in earnest, with speech
recognition technology (e.g., George Mason University, the Call Centre).
Below is a link to some great guides for using speech recognition in the
classroom:

http://callcentre.education.ed.ac.uk/Research/speech _recoqg_pra/speech_reco
g_pra.html

= Re: Tourettes & AT by Marc Sherman on Oct 10, 2007
Thank you for sharing this link. It is quite resourceful and gives a
starting point for a few of my clients. Since | am a quadriplegic, |
personally use Dragon Naturally Speaking 8.0 for my job, personal life
and posting messages on such forums as this one. However, | know it
is not compatible for everyone. Therefore, thank you again for this
link.

Marc ><>

= Re: Tourettes & AT by nlyles@pbc-sc.net on Oct 11, 2007
Thank you for the link. This has lots of useful information

Cross-post: Tip for accessing the discussion by Jackie Hess [SI Faculty] on Oct 09, 2007
As the number of posts increase, | know it can be daunting to keep up. You might try reading the
discussion in transcript mode first. It takes a bit longer to appear on your screen, but is much
faster for scanning messages. Then, when you're ready to respond to a comment or question, or to
post one of your own, you can re-enter the discussion in "post mode."

After the first week, we'll "clear the slate,” giving you a link to the Week One discussion, but
creating a fresh screen for Week Two. (We may do this even sooner if necessary.)

Hello Everyone! by Lindy on Oct 09, 2007

As a new AT Coordinator (started in June 2007), | want to gain more knowledge of AT and the
resources available. | work for Central Coast Center for Independent Living that serves the counties
of Monterey, Santa Cruz, and San Benito in California. | haven’t had a chance to work with children
or teenagers transitioning, but | thought this course would be beneficial to me because | could
learn about other people’s struggles and successes in obtaining AT, and the processes that they
followed in case | ever do work with this population. | look forward to reading everyone’s posts and
learning more!
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AT in all life's transitions by Jamie Karam on Oct 09, 2007

I work for Louisiana Assistive Technology Access Network (LATAN), am a former SILC
member, VR consumer, and have central vision loss.

I have always worked with people of all ages and all disabilities.

Transition at any time of life is difficult, but can be made easier with supports, services, and
AT.

My quest during this institute will be to find out how to make sure AT is introduced at an
early age, but also to those missed it at that age or are just now needing it; how the person
can transition into the next phase of their life without losing their AT; and what high schools
and universities (or the government?) could be doing better in regard to helping the
transitioning student gain job training, jobsite accommodations, and keeping their AT
throughout their journey or making it more available to them. Kind of a tall order, huh? ;)

Re: Hello Everyone! by Andrea DeVito on Oct 09, 2007

I am a new AT Specialist in Delaware. | am very excited to learn more about AT and the
resources that are available. | hope to learn more about resources, products and the
implementation of AT in the community and schools. One area that | have a strong interest
in is getting the awareness/education to the masses. This is a great learning tool!

Re: Hello Everyone! by Laticha Sotero on Oct 09, 2007

As we face new emerging technologies, it is important that we not only look at instructional
and informational technologies, but rather examine the universal application of
technologies. AT is one area that needs to be included when we engage in an educational
technology discussion. Our special needs children will one day become a part of our
“working” society. Thus the skills they need to survive in a 21st Century economy need to
be strengthened.

As an instructional technology specialist, it is important for me to build my knowledge of all
the available tools for student assistance. As | learn more about the available options, | can
adequately inform educators on the appropriate vehicles needed for effective technology
integration. I am happy and excited to be involved in this on-line discussion. | hope to learn
about the challenges teachers face with struggling special needs students and how
technology has made these struggles less of a challenge.

Hi by Hector Jose on Oct 09, 2007
I'm very excited to being participating in this online course. | hope that all of us learn many
interesting things, so we could help better people with impairments.

Self Advocacy Resource- small cost by Joan Breslin Larson on Oct 09, 2007

I have seen the result of students not being able to speak for themselves. | have looked at
resources that are available. WATI, which | mentioned earlier, has a student transition portfolio
available for purchase. This includes a small manual with a sequence of steps in using forms
included in the portfolio. The forms will help the student plan for their use of AT and understand
what they have.

I think this is a really good tool, and worth the charge for it ($15.00)

(0]

Re: Self Advocacy Resource- free by Joan Breslin Larson on Oct 09, 2007

Another resource is one that is free, and | was involved in developing. The Minnesota
Manual for Consideration of Assistive Technology is available on line at
http://education.state.mn.us/MDE/Learning_Support/Special_Education/Evaluation_Progra
m_Planning_Supports/Assistive Technology/AT_ Resources/index.html.

The manual is designed to assist an IEP team in talking about AT. It is (hopefully) parent
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and student friendly. It includes a section of forms, including two forms related to transition.
One is a transition planning checklist, which supports a team in helping the student in
developing more self advocacy skills throughout the transition period, including assisting the
student in being able to identify their disability, and the impact on their learning. There is
also a form that students should use to identify their AT and the adult supports that may be
necessary in supporting, repairing, etc the AT the student uses. | recommend that a 3 ring
binder be established for AT devices that can be used to store all records regarding AT-
which will include these forms, repair receipts, contact information for adult providers, etc.
It is a simple solution, but can be very helpful!

Re: Self Advocacy Resource- free by HeatherB on Oct 09, 2007

I have been looking through the links provided on this discussion for AT and have
been marveling at the way that many of the Midwest states provide answers for self-
advocacy and AT devices. There seems to be a better awareness of disabilities and
long range needs where AT devices are concerned, even if there is a lack of funding,
in the Midwest and eastern states that was not as evident in certain pockets of the
western states. As a parent, living in one of those pocket areas, how would you self
advocate if you could not even get your hands on the resources you need? In our
current area, we have a lending organization which allows you to experiment with
the type of AT device you think you might want to purchase before you actually go
out and spend the money on it. This type of organization is not available in all areas,
though. AT devices are expensive and not all devices are suitable for every child in
every situation.

» Re: Self Advocacy Resource- free by Sean J Smith on Oct 09, 2007
Heather,

Thanks for the posting and the question. First, please know that there are
some wonderful AT and transition services located in all states. However, at
times with certain resources shared (like we have on our postings) it does
appear to be pockets. Not sure if you are aware of your State AT Center. The
following URL offers a connection to all 56 State and Territory Resources that
are part of the National Assistive Technology Technical Assistance Partnership
http://www.resna.org/taproject/at/statecontacts.html

Now, | would offer these resources as a place to begin to learn about what is
available in your state. They are probably not going to be the one stop
shopping in that they will probably not have all the answers, however; they
should be an excellent resource on where to begin. For example, | believe
Joan (one of our moderators) is not directly connected with the State of MN's
AT center, but instead, works out the MN State Department of Education
(Joan can certainly clarify). Regardless, the State AT Center is probably very
aware of the resources available and how parents and educators can access
assessment, trial AT devices, and similar supports.

Sean

= Re: Self Advocacy Resource- free by HeatherB on Oct 09, 2007
Sean,

Thank-you for the URL link. We now live in a state that has excellent
resources to offer, but | have many contacts where we moved from
that | would love to pass this information on to!
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Also, | was relating quite well to your post about your son with Downs
and his energy level decreasing throughout his day as well as his
communication and how that impacts not only his behavior, but you
and your energy and ability to communicate as well. | have a six year
old daughter with Downs, and though she has some communication
capabilities, as the day wears on, her energy level decreases and her
behavior tends to go downhill as her communication decreases and
frustration increases! We have four year old twins, as well, and by the
time that | split myself between the children and their various needs
throughout the day, | am exhausted and not sure how to deal with my
Downs child and her lack of energy and communication at the end of
the day! We continue to love her and encourage her to use her
communication device no matter how tired she is, but at that point |
think it comes down to a battle of the wills - she can be so stubborn
sometimes (I was told when she was born that Downs kiddos tend to
be more stubborn than the typical kids. | don't know if this is true, but
at moments like the one | am describing, | tend to blame it on the
Downs and try to get her in bed as quickly as | possibly can - for my
own sanity, of course!) It is always nice to hear that | am not the only
one struggling with this issue!

= Re: Self Advocacy Resource- free by Joan Breslin Larson
on Oct 09, 2007
Heather- anyone parenting 3 children as young as yours needs
to be looking out for your sanity (I am also the mother of 3)!
You are doing a great job finding resources by logging onto
services like this institute. | hope you can find some tools to
help with your family.

Re: Self Advocacy Resource- free by Joan Breslin Larson on Oct
09, 2007

| believe that we are successful in AT practice in MN because we are
able to collaborate well with other programs. As Sean says, | work for
the state department of education as a supervisor in special education
services. | do work closely with the state tech act program (MN STAR
Program) and with other state agencies (Ray Griffin who is on this
conversation is a work buddy). Rather that compete for being the
"state experts" many state agencies collaborate in MN to provide good
service. We have, in fact, presented at national conferences on
collaborative practices.

We also have a strong history in MN of parent advocacy. PACER in MN
is nationally known as a parent advocacy center, and I am a proud
long time Arc member- an organization with deep roots in MN.
Although we certainly are not perfect, we know that through
collaborative practice we are able to better serve the students and
clients who are the focus of our work. Perhaps we do have some sort
of mid-west nice thing going on, but | strongly believe, and try to
model, that our collective and individual work is better.

This also means that, for example, when the state ed department
wants to develop a publication on AT, we have other state agency staff
who will review it and help us see where we can provide points of
collaboration and common interest. Or, when our state VR staff wants
to provide a training on transition, we have built in relationships to
show how collaboration can happen.

It is not always easy, and interestingly enough, may depend solely on
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good people agreeing to do good work- and being willing to allow
someone else to take the credit. And- most importantly, the important
this is to agree that collaboration is a priority and commit to continue
to work on it!

= Re: Self Advocacy Resource- free by mmoore on Oct 09,
2007
| agree. Being able to work well with other agencies, especially
VR, is the key to providing good and seamless transition.

Do you ever work with Mike Patrick?

= Re: Self Advocacy Resource- free by Joan Breslin
Larson on Oct 10, 2007
I don't think I've ever worked with Mike, but on the
other hand... memory is just not what | would want it to
be. Need a memory aid!

= Re: Self Advocacy Resource- free by Marc Sherman on Oct
10, 2007
I strongly believe that networking/collaborating is a key
element toward successfully finding the resources needed and
learning from each other. | reckon you would easily agree.
Otherwise you would be taking part, let alone moderating, this
current discussion. During my education as a social, many of
my professors concurred in creating an extensive book of
contacts to network with.

= Re: Self Advocacy Resource- free by Joan Breslin
Larson on Oct 10, 2007
We do better together than individually, so | really try to
focus on collaboration!

= Re: Self Advocacy Resource- free by Brenda Scott on Oct
21, 2007
I wish other states would use Minnesota as a model. In my
state, agencies are attempting to collaborate (and that is a
good first step), but unfortunately it is a slow process. | think
having good parent advocates is key also. | subscribe to your
PACER newsletter and | am constantly amazed by what you
have to offer.

= Re: Self Advocacy Resource- free by Marc Sherman on Oct 09, 2007
Thank you very kindly for the Minnesota Assistive Technology Handbook. I have
printed it and found what | have reviewed thus far to be extremely resourceful.

Marc
= Re: Self Advocacy Resource- free by Joan Breslin Larson on Oct 10,

2007
Glad it is helpful. I am proud of the team that wrote it!

¢ HELLO by Maria Torres Irizarry on Oct 09, 2007
Hi everyone. | am special education teacher from Puerto Rico. ~
I” m looking for new information of AT. Thanks for the opportunity.
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Hi everyone! by grelaine on Oct 09, 2007
Im interested to learn more about techniques and innovation technology to help children with
autism. I'm a Speech-Language Therapist.

Follow-up to the Thoughts Shared by Sean J Smith on Oct 10, 2007

Thank you all for your thoughts, excellent questions, introductions (including areas of expertise
from which to provide information), and similar postings over the past three days. As we have

reviewed these postings, it appears that there are three specific strands that have emerged as

areas of interest/concern and we have included them below:

AT and Transition to Postsecondary Academic Settings
AT and Transition to Vocational and Independent Living Settings
AT and Transition in the Early Years

While there are a number of other issues that have been presented (e.g., funding, knowledge
development, self advocacy, advocacy, etc.), we would like to try to tackle these issues within the
strands noted above. With this in mind, we thought we’d begin by addressing the first issue (AT
and Transition to Postsecondary Academic Settings) and then tackling the others in a somewhat
structured manner. That way, we can avoid missing vital information and also ensure that we are
addressing the issues you all wanted addressed and allowing for thoughts and input from all
participants.

Of course, please know that we do not want to limit any and all questions, thoughts, and the like.
So, please share questions, thoughts, and issues (regardless of topic) throughout the Institute. The
strand thought was to assist participants in connecting with a topic, being able to follow the flow,
and to not miss vital thoughts from all.

o0 Re: Follow-up to the Thoughts Shared by sharon on Oct 10, 2007
I'm not sure where the post is on self advocacy anymore, so I'll just write here! Anyway, |
agree so much with the part that states being a self advocate, but not taking advantage and
asking for something that isn't really necessary. | am working with a student who is doing
just that - or should | say, the parent is doing just that. Some very expensive equipment
was obtained and this child is not using it at all. However, the parent wanted to prove a
point and demand that her rights be followed. How do we handle a situation like that,
except go along with it??

= Re: Follow-up to the Thoughts Shared by Brian Wojcik on Oct 10, 2007
Often times in these scenarios where people come to the table with a specific device
in mind, there are underlying issues that are driving these agendas. These may
include issues of trust, funding, turf wars and sometimes, just a lack of open
communication. The sad part is that it takes the focus away from the child.

In my experience, this is the time to pull out a decision making framework. Decision
making frameworks, like SETT, allow the people at the meeting to maintain some
structure to the process. Also, it allows everyone at the table a venue to voice their
concerns. Through most decision making processes, issues of justification come
up...many of which can be answered by developing questions that can be answered
with data. | have often found that doing things in this way helps underlying issues to
come to the surface and be dealt with.

In the scenario above, there seems to be two areas of concern. First, there seems to
be some issues that drove the device selection. Most likely the issues are not directly
related to the device itself. Second, is the issue of the abandonment of the device.
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Since it is after the fact, | am not sure much can be done. Is the device something
that the student can use? Is the device something another student can use?

= Re: Follow-up to the Thoughts Shared by Joan Breslin Larson on Oct
10, 2007
I am always sad when a particular person drives the IEP team process rather
than a collaborative decision being made that will support the student. Brian
referenced the SETT Framework, which | completely agree with. In an earlier
post, | referenced the forms included in the Minnesota Department of
Education AT handbook. There are an in-depth set of forms designed to be
used during an IEP meeting when there needs to be collaborative actions in
AT. The forms are based on the SETT Framework, and has questionnaires to
be answered from a variety of viewpoints about the student's need for AT.
There are forms for educators, parents and for the child. If the forms are
used, they will guide the team to making a decision that can be endorsed by
all.
One question in the forms asks the parents "What are your child's feelings
about using technology?" as we have been aware of situations where the
parent does not realize how firmly the student will NOT consider using
something which is not like his typically developing peer. By the same token,
there is also an opportunity for the parent to showcase some specific
technology strategies that have worked well for the student in settings
outside the school- where perhaps the educators are not seeing the successes
possible for the student. Feedback from teams using these forms is generally
quite positive.

AT and Transition by carmen duran on Oct 10, 2007

Hello! I already posted my introduction on the Autism thread. I am still engaged to read your
comments. | have worked with students from the DCPS with learning disabilities and visual and
hearing impairments. | have found a proliferation of software for students to use. The problem that
I see is having a comprehensive AT evaluation of the needs of the student, including a functional
capacity evaluation. An AT evaluation is different from selecting an AT device. Selecting or fitting,
or adapting an AT device is done after the evaluation. Same situation with providing training for
the student, teacher and family members. We work with the students in transition from high school
to post secondary education. All the services needed are stated in the IEP and the Vocational
Rehabilitation Counselor is part of the team. When the student comes to receive Vocational
Rehabilitation Services, the Individualized Plan for Employment is done (IPE) listing all the services,
AT devices needed, and which agency is going to pay for that. The agency is the DC Rehabilitation
Services Administration (RSA) now, under the Department on Disability Services. Many students
come without the AT evaluation. Some have been using devices for Universal Access in their
classrooms. Then, students going to colleges will request the appropriate accommodations. There
are several Transition Specialists on board.

| want to say that AT is not the only answer for students with learning disabilities. AT provides the
tools to make the student independent throughout his/her life. It is not the tool or the device but
what the student is able to do now and could not do before. For example, the student is able to
do...this and that... using this device.

0 Re: AT and Transition by fgsfd on Oct 10, 2007
Thanks for sharing...

In your experience, how important is having an AT evaluation when requesting AT for the
postsecondary level?
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= Re: AT and Transition by Jamie Karam on Oct 10, 2007
I believe an AT evaluation is very important to the student's enhanced abilities as a
result of using the device. At the very least, the student needs to "try before they
buy" the device in the environment and for the purpose in which they will be using
the device. This reduces delay time, frustration, and needless expense on everyone's
part. This opinion stems from my experience of being an AT user.

= Re: AT and Transition by sandra callahan on Oct 14, 2007
I agree! My AT team loans equipment/software to ED teams/students for 6-8
weeks (on average) to use to assess if it is a workable tool for the tasks
required of the student to meet the curricular demands. AT is also assessed
for assisting the student in the workplace and in the community. | see so
much unused AT within our districts because the SETT process was not used
or someone saw something that looked "cool" and was cheap!
Sandra

= Re: AT and Transition by Joan Breslin Larson on Oct 14, 2007
I want to throw a little cautionary note in here. Remember that under IDEA, there is
a specific definition of evaluation. Once a student is in a post secondary setting, the
requirements for evaluation change, and the rigor, depending on the practitioner
may also change.

But- in all circumstances, | agree that equipment trials are a HUGE need when
selecting AT. And, for many individuals 6 - 8 weeks is a minimum period of time for
trying something out.

I suggest to teams that they need to be aware of the learning curve for an individual,
and how they react to something new. Does the learner take awhile to warm up to
new technology and has a slow, gradual increase in skill? Does the learner
understand the uses and limitations quickly and use with effectiveness right away?
Or- does the learner learn a strategy quickly, then get bored with it almost as
quickly. I jokingly call this the "treadmill rule.” Be aware if a user is absolutely in
LOVE with technology for the first few months, and then it becomes something like
my treadmill- a really good laundry hanger.

0 Re: AT and Transition by Paula Rodriguez on Oct 10, 2007
| agree with you in the point about the AT. | think that AT enhances the abilities of the
student but must work with other things. | think that all professors should know about
Universal Design for Learning and good practices for education. Every professor should
know about factors that can interfere and affect the learning process.

AT and Transition to Vocational and Independent Living Settings by Sean J Smith on Oct
10, 2007

AT and Transition to Postsecondary Academic Settings

As many of you shared, there are a myriad of issues related to transition to the postsecondary for
students with disabilities. Self-advocacy is a significant issue and one in which we have begun to
share ideas and some resources. There is also the issue of team planning and identifying the skills
needed on the part of the individual, the identification of the resources needed to support the
transition, the identification and inclusion of the personnel from school, community, and work-
based settings, and similar issues.

Now, in respect to technology, | believe and have witnessed the use of technology as a universal
tool that is not seen as an add on but instead part of the transition process. That is, instead of a
separate meeting or consideration for assistive technology, | have seen IEP/ITP Teams tackle the
issue of transition (based on what Dr. Gary Clark writes about in his book — Transition Education
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and Service for Students with Disabilities — this is a Pro-Ed publication — see their website at
http://www.proedinc.com/) and AT as part of their overall planning.

Now, while there is a great deal to be said about transition and the steps needed to assist students
with disabilities in this process. I'm going to refrain from this discussion for the moment. | want to
concentrate on the AT component of this process and while we’ll need to reflect on transition within
this discussion, | want to limit my focus to the tech and assume some of the basics of transition are
understood or folks are reviewing resources like the Transition Coalition (see
http://www.transitioncoalition.org) for in depth explanation of the transition process.

Back to the joint planning for AT within the transition consideration. Let me share an example of a
young lady in the KC area. This young lady (who is now almost 25), has an intellectual disability
and the Team was working with her in an 18-21 program. This program is located in an actual
house to offer the students exposure to adaptive skill development in a “real” setting rather than a
traditional school-based setting. Here, they worked on a variety of skill development and hopes for
transfer.

For this young lady (I'll call her Bridget), they were working on cleaning, cooking, movement
across community setting, following directions, transportation needs, money management, and the
like. They were also working with her and the Team to best identify the type of employment
opportunity that would meet her needs as well as the needs of her family. As the team worked
together (and the team involved vocational rehabilitation staff, a community group she was
involved in, a member of her Church (where she was an active member), school staff, mom and
dad, and of course, Bridget) they started to identify that Bridget really liked fashion, hairstyles, and
I guess the overall topic would be beauty. With this in mind, a neighbor and close friend of the
family was brought into the Team because she owned a local beauty salon. The salon was actually
in s strip mall adjacent to Bridget’'s neighborhood. She was willing to consider Bridget as an
employee and had a need in an area of general towel cleaning and distribution that connected with
some skill sets Bridget had. As the Team worked with Bridget and the salon, skills were identified,
a plan was developed, and work was underway within the 18-21 program to assist in Bridget’s
potential transition to this employment. This also worked well within plans for living in that she
could remain at home where the plan was one of her sisters (and her husband) were going to
purchase the family home (within the next three-to-five years) and thus, Bridget would remain
with them for much of her future. Thus, finding employment in an area close to the home would be
ideal.

OK, so as the team approached the skills needed and worked with VR staff on supports available to
assist in her work at this setting, it was concluded that a job coach would be needed. The job coach
was to assist Bridget in working through the numerous steps needed to contribute as an employee.
One of these functions was to take the clean towels from the laundry, sort them (by color and
station), fold them, and deliver them to the right station throughout the workday. Now, this
involved at least 6 steps and the job coach was very helpful in assisting Bridget in breaking down
this process and having her learn what was needed and when. Unfortunately, this required some
memory skills and the learning of particular sequences. Like any sequence, there were always
exceptions and so these had to be planned for as well. Now, as time went on as part of the 18-21
program and the subsequent overlap into adult services, the job coach had only been successful in
skill development in particular areas. Bridget was still limited and needed the job coach in order to
function appropriately within the demands of the position. The salon owner was very
accommodating and yet, was running a business and could only be so flexible. At the end of the
day (so to speak), it was becoming clear that the job coach would need to be present (or someone
in that capacity) for a period of hours that exceeded the VR support. It was looking as if Bridget
would not be able to retain this position. Now, this was disappointing in that it was very close to
her home and also part of strip mall where she liked to spend time shopping (the Dollar store was
one of her favorites) and eating (there was a Family-owned Mexican restaurant where she liked to
have lunch and was becoming very much part of this extended family...invited to parties, the
movies, and the like). Leaving this job would have a negative impact beyond the components of
the job.
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OK, so as the Team (now the school was no longer officially part of this process but the transition
coordinator still had a special interest in Bridget) reviewed options, one of the members brought up
the consideration of an AT solution. While AT had been considered for Bridget previously, her
abilities did not seem to necessitate any particular device when they reviewed her needs and
reviewed consideration forms. However, this intense offered a specific need and that was offering
the supports the job coach offered. They concluded that an electronic job coach would be the
perfect solution and wondered if anything existed in this realm. Considering many of the Team
members used a Palm or a PDA, they started looking to see if a handheld was an option. That is,
the PDA offered a touch screen, audio output, colored pictures, and similar universal supports that
Bridget could use to follow sequences. Sure enough, with a little investigation they came upon Able
Link Technologies (see http://www.ablelinktech.com/). This company focuses on the development
of software for individuals with intellectual disabilities (it was like they were developed just for
Bridget).

So, as they investigated the company, they learned that AbleLink offered several handheld
solutions (as they are referred to) (see http://www.ablelinktech.com/ _handhelds/). One of these is
the Visual Assistant. The Visual Assistant provides powerful task prompting support by including
digital pictures along with custom recorded audio messages to provide step-by-step instructional
support. This allows caregivers to set up instructional tasks by recording instructions and
incorporating pictures of each step - preferably of the user performing the step in the real-world
environment - to provide multi-modal cues for task completion.

In Bridget’s case, the Visual Assistant could be pre-programmed with the visual steps needed to
accomplish the towel folding process. With audio prompts that described the steps and also
reminded Bridget to press the picture for the next step, Bridget had a support that could walk her
through her steps without the need of a Job Coach (that is to be present every minute of the day).
With some training, Bridget soon had a Visual Assistant that told her what towels to fold, what cart
to place the towels in, where to roll the cart, where to place the towels, and the subsequent steps
that the Salon required. It took some time but Bridget is still employed there and continues to use
the Visual Assistant for her work. Her Job Coach is currently a consult (I believe) and she is now
using the Visual Assistant to help her make coffee in the morning, learn the steps to walk to and
from work, and also to complete some chores around the house that Mom and Dad used to have to
be with her every step of the way to complete.

To learn more about the Visual Assistant, please visit the URL -
http://www.ablelinktech.com/_handhelds/visualassistant.asp. Here, you’ll see a picture of the
product and a get a general overview of how the product works. They also have several other
HandHeld solutions, which can be found at - http://www.ablelinktech.com/ handhelds/.

These include the Pocket Coach - http://www.ablelinktech.com/ handhelds/pocketcoach.asp

This solution is perfect for individuals who need verbal prompting only; with Pocket Coach, you can
record a series of personalized step-by-step audio instructions for virtually any educational,
vocational or independent living task. Users then use one of three simple interfaces to play back
instructions: by tapping a single Play button consecutively; by using the Play/Done mode to
indicate step completion; or the To Do List mode for non-sequential tasks. Pocket Coach is ideal for
community situations to smoothly fade the assistance of a job coach or independent living
instructor.

The Schedule Assistant - http://www.ablelinktech.com/_handhelds/scheduleassistant.asp
Schedule Assistant is a multimedia scheduling application for individuals with significant literacy
challenges that prohibit the effective use of mainstream text-based scheduling systems. Any
number of appointments or events can be entered into the system by recording an audio message
and designating the day(s) and time for the message to activate. A relevant digita